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Enclosed you will find the completed ASU-[L] Criteria form, course syllabus, weekly course schedule, and documents related to the substantive critical inquiry assignment.

NUR 431 Professional Attributes: Innovative Professional meets the [L] requirements in the following ways:

Criterion 1: At least 50 percent of the grade in the course should depend upon writing, including prepared essays, speeches or in-class essay examinations. Group projects are acceptable only if each student gathers, interprets and evaluates evidence and prepares a summary report.


This course builds on knowledge, skills and attitudes learned in the junior 2 level research course and throughout the nursing major, and requires students to learn challenging new content using critical inquiry skills. The assignment requires students to work collaboratively to develop scholarly skills that are required in professional practice, and combine the three attributes around which the entire undergraduate curriculum is designed: Critical Thinker, Evidence-Based Practitioner, and Innovative Professional. The evidence-based practice (EBP) innovation assignment in this course is the capstone assignment for the program.

The 6 part evidence-based practice capstone innovation project in this course comprises 55% of the course grade. This substantial, progressive assignment includes both writen and oral components. Two parts of the assignment are completed by individuals, and four parts are completed by the team. Students are required to carefully document their individual contributions to the team portions.

Part 1:  Clinical Issue Topic Selection



5% of course grade

(Partners identify topic, Individuals write PICOT

questions and papers)

Part 2: Search for Related Evidence



20% of course grade

(Partners find, evaluate and synthesize evidence,

write paper)

Part 3: Focus for Innovation




5% of course grade

(Partners prepare written summary and key

Brainstorming question to present to peers in Part 4)

Part 4: Generate Innovative Approaches


8% of course grade

In-class activity Week 11 (Partners do oral 

presentation of their project and lead brainstorming

session in class)

Part 5: Share the work—The Final Product


12% of course grade

(Partners -Poster Presentation)
Part 6: Evaluate and Reflect on the Process and Project

5% of course grade
(Individual)

Criterion 2: The composition tasks involve the gathering, interpretation, and evaluation of evidence. 

The written and oral portions of the evidence-based practice assignment in this course require students to critically appraise (e.g. gather facts, theories, statistics), to interpret, evaluate and synthesize  the evidence for a progressive assignment composed of six parts that build on each other. See the enclosed assignment for details.

 Criterion 3: The syllabus should include a minimum of two substantial writing or speaking tasks, other than or in addition to in-class essay exams .

The substantial writing assignments in this course are comprised of the six part EBP innovation assignment which collectively represents  55% of the course grade. All parts of the assignment require scholarly writing based on the APA Publication Manual. This assignment requires students to demonstrate communication competence in written and oral discourse. See the assigment for details.

Criterion 4: The substantial writing or speaking assignments should be arranged so that the students will get timely feedback from the instructor on each assignment in time to help them do better on subsequent assignments.


The assignment is scheduled to allow students time to prepare their work, and receive feedback before moving to the next part of the assignment. Please see the attached course schedule and assignment for dates and timing of the assignment.

Please let me know if you have questions.

Thank you

Barbara G. White

Arizona State University Criteria Checklist for

LITERACY AND CRITICAL INQUIRY - [L]

Rationale and Objectives 

Literacy is here defined broadly as communicative competence in written and oral discourse. Critical inquiry involves the gathering, interpretation, and evaluation of evidence. Any field of university study may require unique critical skills which have little to do with language in the usual sense (words), but the analysis of spoken and written evidence pervades university study and everyday life. Thus, the General Studies requirements assume that all undergraduates should develop the ability to reason critically and communicate using the medium of language. 

The requirement in Literacy and Critical Inquiry presumes, first, that training in literacy and critical inquiry must be sustained beyond traditional First Year English in order to create a habitual skill in every student; and, second, that the skills become more expert, as well as more secure, as the student learns challenging subject matter.  Thus, the Literacy and Critical Inquiry requirement stipulates two courses beyond First Year English. 

Most lower-level [L] courses are devoted primarily to the further development of critical skills in reading, writing, listening, speaking, or analysis of discourse. Upper-division [L] courses generally are courses in a particular discipline into which writing and critical thinking have been fully integrated as means of learning the content and, in most cases, demonstrating that it has been learned. 

Students must complete six credit hours from courses designated as [L], at least three credit hours of which must be chosen from approved upper-division courses, preferably in their major. Students must have completed ENG 101, 107, or 105 to take an [L] course. 

Notes: 

1. ENG 101, 107 or ENG 105 must be prerequisites 

2. Honors theses, XXX 493 meet [L] requirements 

3. The list of criteria that must be satisfied for designation as a Literacy and Critical Inquiry [L] course is presented on the following page. This list will help you determine whether the current version of your course meets all of these requirements. If you decide to apply, please attach a current syllabus, or handouts, or other documentation that will provide sufficient information for the General Studies Council to make an informed decision regarding the status of your proposal. 

Proposer:  Please complete the following section and attach appropriate documentation.

	ASU - [L] Criteria

	To qualify for [L] designation,the course design must place a major emphasis on completing critical discourse--as evidenced by the following criteria:

	YES
	NO
	
	Identify Documentation Submitted

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  1:   At least 50 percent of the grade in the course should depend upon writing, including prepared essays, speeches, or in-class essay examinations. Group projects are acceptable only if each student gathers, interprets, and evaluates evidence, and prepares a summary report 
	 Syllabus, EBP assignment summary   

	1. Please describe the assignments that are considered in the computation of course grades--and indicate the proportion of the final grade that is determined by each assignment.

	2. [image: image31.emf]Also:

        C-1

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  2:   The composition tasks involve the gathering, interpretation, and evaluation of evidence 
	 EBP assignment summary and individual Parts 1-6 with rubrics    

	1. Please describe the way(s) in which this criterion is addressed in the course design

	2. Also:


C-2

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  3:   The syllabus should include a minimum of two  substantial writing or speaking tasks, other  than or in addition to in-class essay exams
	 Syllabus, EBP assignment summary and individual Parts 1-6 with rubrics       

	1.
Please provide relatively detailed descriptions of two or more substantial writing or speaking tasks that 
are included in the course requirements

	2. Also:


C-3


	ASU - [L] Criteria

	YES
	NO
	
	Identify Documentation Submitted

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  4:   These substantial writing or speaking assignments should be arranged so that the students will get

timely feedback from the instructor on each assignment in time to help them do better on subsequent assignments. Intervention at earlier stages in the writing process is especially welcomed 
	EBP assignment summary and individual Parts 1-6 with rubrics         

	1. Please describe the sequence of course assignments--and the nature of the feedback the current (or most recent) course instructor provides to help students do better on subsequent assignments

	2. Also:


C-4


	Course Prefix
	Number
	Title
	Designation

	NUR     
	 431   
	 Professional Attribures: Innovative Professional    
	 [L]Literacy and Critical Inquiry   


Explain in detail which student activities correspond to the specific designation criteria.

Please use the following organizer to explain how the criteria are being met.

	Criteria (from checksheet)
	How course meets spirit

(contextualize specific examples in next column)
	Please provide detailed evidence of how course meets criteria 
(i.e., where in syllabus)

	 Criterion 1 At least 50 percent of the grade in the course should depend upon writing, including prepared essays, speeches or in-class essay examinations. Group projects are acceptable only if each student gathers, interprets and evaluates evidence and prepares a summary report.      
	 Six part assignment:

Part 1:  Clinical Issue Topic Selection - 5% of course grade

(Partners identify topic, Individuals write PICOT questions and papers)

Part 2: Search for Related Evidence - 20% of course grade (Partners find, evaluate and synthesize evidence, write paper)

Part 3: Focus for Innovation - 5% of course grade (Partners prepare written summary and key Brainstorming question to present to peers in Part 4)

Part 4: Generate Innovative Approaches - 8% of course grade

In-class activity Week 11 (Partners do oral presentation of their project and lead brainstorming session in class)

Part 5: Share the work-The Final Product
 -12% of course grade

(Partners -Poster Presentation)

Part 6: Evaluate and Reflect on the Process and Project - 5% of course grade (Individual)    

	 Syllabus in the Assignments section.   

	     Criterion 2 The composition tasks involve the gathering, interpretation, and evaluation of evidence    
	 The written and oral portions of the evidence-based practice assignment in this course require students to critically appraise (e.g. gather facts, theories, statistics), to interpret, evaluate and synthesize  the evidence for a progressive assignment composed of six parts that build on each other.     
	See the EBP assignment, especially parts 2, 4 and 5.     

	   Criterion 3 the syllabus should include a minimum of two substantial writing or speaking tasks, other than or in addition to in-class essay exams 

Criterion 4 The substantial writing or speaking assignments should be arranged so that the students will get timely feedback from the instructor on each assignment in time tohelp them do better on subsequent assignments. 

	 The substantial writing assignments in this course are comprised of the six part EBP innovation assignment which collectively represents  55% of the course grade. All parts of the assignment require scholarly writing based on the APA Publication Manual. This assignment requires students to demonstrate communication competence in written and oral discourse.   
 The assignment is scheduled to allow students time to prepare their work, and receive feedback before moving to the next part of the assignment. 

	See the EBP assignment   
Please see the attached course schedule and assignment for dates and timing of the assignment and feedback.  
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CATALOG DESCRIPTION:
Role transition to professional nursing
COURSE OVERVIEW:


Students will focus on the process of transition to the professional nursing role, and the gathering, interpretation, and evaluation of evidence that serves as a basis for improving client outcomes and professional satisfaction. 
LEARNING OUTCOMES: 

CRITICAL THINKER

1. Develop strategies to facilitate career development and professional growth
2. Analyze professional practice within the context of the attributes of the professional nurse and patterns of knowing to improve practice outcomes and facilitate professional satisfaction
EVIDENCE-BASED PRACTITIONER:

3. Apply concepts related to leadership and management, teaching and learning, ethical decision-making, change, and utilization of research findings to create innovative solutions that improve practice outcomes

INNOVATIVE PROFESSIONAL
4. Evaluate one’s own progress in transition to the professional role
TOPICAL OUTLINE:

1. Development and Implementation of the Capstone Project

· Process of gathering, interpreting, and evaluating evidence

· Utilization of the EBP model

· Modes of information dissemination 

      2.    Career Planning for Professional Development

· Novice to Expert

· Mentoring

· Resume, cover letter, reference letters, job interview skills 

· Steps to selecting first professional position

· Professional Advocacy and Collective Bargaining

· The role of networking in professional career planning

· Participation in professional organizations

3.  Professional Licensure

· Application process for licensure and NCLEX-RN exam

· Strategies for NCLEX success

· Maintaining professional licensure

· Legal issues that affect the professional nursing role; Types of legal actions that may affect the professional nurse’s practice (including types of action, most frequent types of suits, etc), malpractice insurance

· Rules and Regulations and the Nurse Practice Act

METHODS OF INSTRUCTION: 

Various strategies will be employed, including: capstone project utilizing the EBP process, asynchronous presentations, case studies, online discussions, interactive learning, lecture and in-class discussions.

METHODS OF EVALUATION:
Group and individual assignments, capstone project, resume with cover letter, online assignments, complex case studies and class participation.
TEXTS:
Required:
Yoder-Wise, P. A. 4th Edition (2007) Leading and managing in nursing. St. Louis: Mosby. (Must be purchased in the ASU Bookstore with the code to access this online course)
LaCharity, L, Kumagai, C, Bartz, B. (2005). Prioritization, delegation, and assignment: Practice exercises for medical-surgical nursing. St. Louis: Mosby. ISBN: 0-323-04407-7 

APA Manual (5th Edition)

Optional:

Boswell, C. & Cannon, S. (2007). Introduction to nursing research: Incorporating evidence-based practice. Boston: Jones and Bartlett Publishers.

(C-1) (C-3)
ASSIGNMENTS:             

                                           Resume & Cover Letter





  5%

NCLEX Testing and Self-Study Project



35%

Capstone Project (EBP)





55%






Quizzes







  5%

COURSE POLICIES

Class Attendance
· Due to the collaborative learning environment in the class, it is expected and necessary for students to be in class
· Travel arrangements for breaks/holidays should be made with the course calendar in mind

Quizzes and Assignments
· Online quizzes and surveys are required in this course.
· There are no exams in this course.

· Assignments are required and hard copies are to be submitted the scheduled day at the start time of class. Points will be deducted for assignments received later than the assigned time.

· If you are not satisfied with your performance on any of the assignments I will be happy to discuss ways to improve your work. This is for your own development, however, and may not adjust the assigned grade.

Grades
· Grades will be posted on NUR 431 online grade book.  No grades will be given over the phone or by email.  
· Assignment of letter grades is in accordance with established grading criteria for the College of Nursing and Health Innovation Professional Program.  

· A minimum of 77% is required to successfully pass NUR 431. 

· All course requirements must be completed before a grade can be assigned.

· The final course score is rounded up if 0.50 or greater (eg 76.50 is rounded to 77; 76.49 is not rounded).

Office Hours

Office hours by appointment (usually after class on Tuesdays); please do not hesitate to make an appointment and/or or email me if you have questions or concerns.   Every effort will be made to respond to emails within 48 hours.
Announcements
Course announcements will be posted on myASU. Please check myASU and your email frequently. Outlines and handouts for some classes will be posted on the course Blackboard site. It is the student’s responsibility to download the documents and bring them to the appropriate class.  Please check the site every Monday evening for new documents.
CLASS EXPECTATIONS
The following expectations reflect our responsibilities and accountabilities as members of the ASU College of Nursing and Health Innovation community:

As a student I will:

•
Be on time to class and return promptly following any breaks.

•
Come to class prepared: This means bringing writing materials, my syllabus, and text/readings. I will review the class objectives, the readings, and any other required materials/activities prior to class and be prepared to discuss, question and apply them during class.

•
Be an active participant in all classroom activities: questions, group discussion and projects, simulations and games.

•
Identify my own learning needs, communicate these appropriately, initiate clarification and be self motivated and directed.

•
Take tests and turn in assignments on the assigned dates/times.

•
Conduct myself in accordance with the University Student Code of Conduct and the College of Academic and Professional Integrity Policy while in this class. I understand that non-respectful or disruptive behaviors are not acceptable and will be dealt with according to University/College Policy.

•
Turn off/mute cell phones/pagers/etc. during class, and will respond/initiate their use only in emergent situations.

•
Recognize that lectures, lecture notes, handouts, and any other verbal or written materials made available for this class are copyrighted; and they may not be recorded, copied, marketed or sold without consent of the professor.

As Faculty I will:

• 
Be on time to class and return promptly, following any breaks.

•
Come to class prepared, use a variety of teaching strategies and invite questions and discussions.

• 
Recognize active participation in classroom activities: questions, group discussion and projects, simulations and games.

•
Welcome identification of individual student learning needs, and their appropriate communication and clarification.

•
Communicate expected times and/or dates that tests and assignments will be returned.

• 
Conduct myself in accordance with the University Student Code of Conduct and the College of Academic and Professional Integrity Policy and address any non-respectful or disruptive behaviors that may occur in class.

• 
Turn off/mute cell phones/pagers/etc. during class, and will respond/initiate their use only in emergent situations.

• 
Recognize that students’ work is their own and will not be recorded, copied, marketed or sold without their consent.

NUR 431 Class Schedule 

Instructor: Barbara White

NHI 2 Room 222

Fall 2009

Tuesdays 1030 - 1215

	Date
	Time
	Topic
	Out of Class
	Assignments  & Homework

	Aug 25
	1030 - 1215
	Orientation to Course & Resume
	Module 25: Career Management
	Module 25 Online Quiz due September 29

	Sept 1
	
	Capstone
	Module 18: Research
	Module 18 Online Quiz due September 14

	Sept 8


	 
	Resume - Peer Review 
	
	Resume (4 hours)



	Sept 15
	 
	Capstone: Individual consultation with professor related to the EBP assignment
	
	Capstone Paper #1 Due 9/25  (approximately 50 hours total for the EBP assignment)

	Sept 22
	No In-class
	
	Module 24: Self Management
	Module 24 Online Quiz due October 13

	Sept 29
	No In-class
	
	Module 2: Legal/Ethical
	Resume due;Module 2Online Quiz due October 13

	Oct 6
	No In-class
	
	
	

	Oct 8 (Thursday)
	
	ATI Comprehensive Proctored  Assessment #1
	
	NCLEX Self-directed study (36 hours total)

	Oct 13
	
	NCLEX Self-study Assignment Info
	Online priority Setting Assessment (10/13-10/16)
	

	Oct 20
	
	NCLEX & Licensure Application Process
	
	Capstone Paper #2 dueSelf-study plan due

	Oct 27
	No In-class
	
	NCLEX Self-study
	

	Nov 3


	
	Capstone Project: Presentation /Idea Generation
	NCLEX Self-study
	

	Nov 10
	No In-class
	
	
	Idea Generation due

	Nov 17
	No In-class
	
	Module 26: Thriving for the Future

Module 16: Collective Action

NCLEX Self-study
	Module 26 and 16 Online Quizzes due November 30

	Nov 24
	
	Present Capstone Projects
	Module 23: Role Transition
	Module 23 Online Quiz due November 30

	Nov 30
	Reading Day
	
	
	

	Dec 1
	
	Final Capstone Report  (due)
	
	ATI Comprehensive Proctored Assessment #2 (3 hours)

	Dec 8
	
	
	
	Final Self-study Packet due


(This text will be used as of Fall 2010, as it is the new text in the Evidence-Based Practice course in the Junior 2 semester)

Evidence-Based Practice for Nurses: Appraisal and Application of Research
Nola A. Schmidt, PhD, RN, Associate Professor of Nursing, Valparasio University, Janet M. Brown, PhD, RN, Valparaiso University 
ISBN-13: 9780763744373
ISBN-10: 0763744379
© 2009

Acknowledgments
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Chapter 2: Using Evidence through Collaboration to Promote Excellence in Nursing Practice
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Chapter 13: Weighing in on Evidence
Unit 5 – Implementation
Chapter 14: Transitioning Evidence to Practice
Chapter 15: Developing Oneself as an Innovator
Unit 6 - Confirmation
Chapter 16: Evaluating Outcomes of Innovation
Chapter 17: Sharing the Insights with Others
(This text will be used through Spring 2010, as it was their text in their Research course in the Junior 2 semester)

Introduction to Nursing Research: Incorporating Evidence-Based Practice
Carol Boswell, EdD, RN, CNE, ANEF, Texas Tech University Health Science Center, Texas, Sharon Cannon, EdD, RN, ANEF, Texas Tech University Health Science Center, Texas 

ISBN-13: 9780763740405
ISBN-10: 0763740403
© 2007
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Evidence-Based Practice Capstone Innovation Project

Outcomes—The student will:
· Demonstrate collaboration on a scholarly project to enhance health care in an innovative way.

· Demonstrate leadership knowledge/skills/attitudes to generate and evaluate innovative solutions to address a clinical issue

· Demonstrate confidence in utilization of the Evidence Based Practice (EBP) process

(C-1, C-4)
The EBP capstone innovation project is comprised of six phases which lead to a poster presentation at the end of the semester.  Students will demonstrate both individual and collaborative work throughout the scholarly project.
Guidelines for the Project

(C-1, C-3)   Part 1:  Clinical Issue Topic Selection 5% of course grade (Partners identify topic, Individuals write PICOT questions and papers)
1. With your partner select an area of interest from the list of IOM Priority Areas for Transforming Health Care. (See Resources below) Identify a specific area of concern related to the larger topic area. Each student chooses a specific aspect or approach that relates to the topic, which will result in a different search.  

2. Write a concise description of your interest in the issue. Include a statement explaining why the issue is significant to nursing/patient/healthcare outcomes and why you think this issue will lend itself to an exploration of innovative approaches.

3. Each student writes a PICOT question that will guide their search.

4. Write a definition of innovation and relate it to the topic you have selected. It may be an innovation that has been tried, or an idea you have that is related to the topic.

5. Use APA scholarly writing style, including citations.

6. Appendix 1:  List of persistent urls for articles available through the ASU library. 

(C-3)   Individual Concise Paper—2-3 pages excluding title page, appendices and references
(C-4)   Due:  Week 5 (Friday) Submit electronically

(C-4)   Feedback:  Week 6/7; See Rubric #1
(C-1, C-2, C-3)   Part 2: Search for Related Evidence 20% of course grade (Partners)
1. Each of the partners uses or refines their original individual PICOT question relating to a specific clinical aspect of the topic. The questions should be closely related, but different, resulting in two slightly different perspectives and database/Internet searches on the topic.

2. Search relevant databases to fully explore the published evidence related to the PICOT questions. Keep a record of your key words and results. Make an electronic screen print of your searches to include in the Appendices of the paper.

3. Because the confidence to act is related to the strength and quality of the evidence, each partner selects 3 of the most relevant articles found in their individual search and will critically appraise that evidence.

a. Choose the correct appraisal form to best fit the type of evidence for each article.  Complete the form accurately, including coherent written explanations when the questions on the form cannot be answered in the way they are asked. Include the appraisal forms in the Appendices.

b. Create an evaluation table for each PICOT question to clearly present this information. Include the tables in the appendices.

c. Consider the level and strength of the evidence as you create the evaluation tables.

4. Synthesize and write a summary of the evidence and your conclusions about that evidence, (not those presented by the authors in each of the papers reviewed). These descriptions may not be plagiarized abstracts. Each student will write their section for their PICOT question and the synthesis and evaluation of their evidence.

5. Include a summary of the overall findings that includes a combination of the evidence and how that information might guide practice.
6. Use APA writing style and include reference list

7. Follow the structure included in the template for the paper and refer to the rubric for guidelines related to the quality standards for the paper.

8. Appendix 1:  Include screen shots of the database searches
9. Appendix 2:  Evaluation Tables prepared by the individual partners, identifying the author of each table
10. Appendix 3:  List of persistent urls for articles available through the ASU library
11. Appendix 4:  Include a joint description of each partner’s specific participation in this portion of the assignment. Use the template.
Partners Scholarly Paper—6-10 pages excluding title page, appendices and references

(C-4)   Due:  Week 9

(C-4)   Feedback:  As quickly as possible. See Rubric #2
(C-1, C-2)   Part 3: Focus for Innovation 5% of course grade (Partners)
1. Summarize the findings from both of the PICOT questions. 

a. Identify similarities and differences

b. At this point you might suggest a new PICOT question based on your search results.

c. Prepare a 2-3 page summary of your issue and findings.

d. Include a question that will guide a peer team brainstorming session to suggest innovative approaches to your clinical issue based on your summary of the issue and evidence.

e. Include your plan for brainstorming session, including the question, the roles, the conversation continuers, and the plan for priority summarization.  
2. Appendix 1: Include template with each partner’s specific participation in this portion of the assignment.

Collaborative Summary—2-3 pages excluding title page, appendices, and references 

(C-4)   Due Week 11

(C-4)   Feedback—as quickly as possible--See Rubric #3
(C-1, C-3)   Part 4: Generate Innovative Approaches 8% of course grade - In-class activity Week 11 (Partners)
1. Using the document prepared in Part 3, present a 10 minute summary of your clinical issue and evidence. Ask the question that will guide the brainstorming session.

2. One team member will record the responses and the second will facilitate/monitor team function

3. Using guidelines provided for the group process, peers will generate multiple potential innovative approaches to transforming health care related to the issue, keeping in mind that, “Innovation is something new, or perceived new by the population experiencing the innovation, that has the potential to drive change and redefine healthcare’s economic and/or social potential.”  (Weberg, 2009).
4. After the session the partners will discuss and value/prioritize the suggestions and create a table evaluating the suggestions based on criteria provided. Report the innovative approaches identified, rate the feasibility of each including limited cost analysis, and system requirements for change.

5. Include a joint description of each partner’s specific participation in this portion of the assignment.

Collaborative Innovation Table—include top 5 suggestions
(C-4)   Due Week 12--Submit electronically

(C-4)   Feedback- Evaluated for leadership, number of different solutions, and the quality of solutions. See rubric #4.
(C-1, C-3)   Part 5: Share the work—The Final Product 12% of course grade (Partners)
1. Partners prepare and present a poster summarizing the issue, findings and recommendations using the criteria provided. 
2. Evaluated for originality, feasibility, style, and content.
Collaborative Activity 

(C-4)   Due:  Week 14

(C-4)   Feedback- Rubric #5
(C-1, C-3)   Part 6: Evaluate and Reflect on the Process and Project 5% of course grade (Individual)
1. Write a 2 page paper that evaluates the experience and outcomes of the assignment, including the value of this assignment in preparing the student to become an innovative professional.

2. Assignment Evaluation Survey will be conducted and participation included in this percent.
(C-4)   Individual evaluation and reflection—See Rubric #6

(C-4)   Due:  December 1, 2009
Resources:

Yoder-Wise—Chapters 10, 16, 20.

Boswell & Cannon (2007) Introduction to Nursing Research Incorporating Evidence-Based Practice

APA Manual 5th Edition with modifications from 6th Edition

IOM Priority Areas for Transforming Health Care:

· See details at: http://www.nap.edu/catalog.php?record_id=10593#toc 

· Care coordination (cross-cutting)

· Self-management/health literacy (cross-cutting)

· Asthma—appropriate treatment for persons with mild/moderate persistent asthma

· Cancer screening that is evidence- based—focus on colorectal and cervical cancer

· Children with special health care needs3

· Diabetes—focus on appropriate management of early disease

· End of life with advanced organ system failure—focus on congestive heart failure and chronic obstructive pulmonary disease

· Frailty associated with old age— preventing falls and pressure ulcers, maximizing function, and developing advanced care plans

· Hypertension—focus on appropriate management of early disease

· Immunization—children and adults

· Ischemic heart disease—prevention, reduction of recurring events, and optimization of functional capacity

· Major depression—screening and treatment

· Medication management— preventing medication errors and overuse of antibiotics

· Nosocomial infections—prevention and surveillance

· Pain control in advanced cancer

· Pregnancy and childbirth— appropriate prenatal and intrapartum care

· Severe and persistent mental illness—focus on treatment in the public sector

· Stroke—early intervention and rehabilitation

· Tobacco dependence treatment in adults

· Obesity (emerging area)
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 Part 1:  Clinical Issue Topic Selection 5% of course grade (Partners identify topic, Individuals write PICOT questions and papers)
7. With your partner select an area of interest from the list of IOM Priority Areas for Transforming Health Care. (See Resources below) Identify a specific area of concern related to the larger topic area. Each student chooses a specific aspect or approach that relates to the topic, which will result in a different search.

8. Write a concise description of your interest in the issue. Include a statement explaining why the issue is significant to nursing/patient/healthcare outcomes and why you think this issue will lend itself to an exploration of innovative approaches.

9. Each student writes a PICOT question that will guide their search.

10. Write a definition of innovation and relate it to the topic you have selected. It may be an innovation that has been tried, or an idea you have that is related to the topic.

11. Use APA scholarly writing style, including citations.

12. Appendix 1:  List of persistent urls for articles available through the ASU library. 

Individual Concise Paper—2-3 pages excluding title page, appendices and references

Due:  Week 5 (Friday) Submit electronically

Feedback:  Week 6/7    See Rubric #1

#1 Clinical Issue Topic Selection 5% 

	Dimension
	3
	2
	1
	0
	Score

	Organization
· Introduction includes description of the students interest in the issue being chosen for the project

· Background/History
· Sequencing

· Conclusion


	Well-developed introduction engages the reader and creates interest. The introduction states the main topic, and previews the structure of the paper.

There is detailed background information. 
Details are placed in

a logical order and the way they are presented effectively keeps the interest of the reader.

Conclusion effectively wraps up and goes beyond restating the thesis. 
	Introduction creates interest. 
The introduction

clearly states the

main topic and

previews the structure

of the paper, but it is

not particularly inviting to the reader.

Details are placed in

a logical order, but

the way they are presented sometimes makes the writing less interesting.

Conclusion effectively summarizes topics.  
	The introduction

states the main topic,

but does not adequately preview the structure of the paper nor is it particularly inviting to the reader.

Introduction adequately explains the background, but may lack detail.  
Some details are not in a logical or expected order, and this distracts the reader.

Conclusion is recognizable and ties up almost all loose ends.
	There is no clear introduction of the main topic or structure of the paper.
Background details are a random collection of information, unclear, or not related to the topic. 

Many details are not

in a logical or expected order. There is little sense that the writing is organized.

Conclusion does not summarize main points.
	​​​_____

	Content 

· Topic statement clearly states the issue and significance of the issue which will be the focus of the Capstone Innovation Project.

· Picot question is included

· The concept of Innovation is described 

· The reasons for suggesting innovation for the selected focus are described.
	There is one clear, well-focused topic.  

Main idea stands out and is supported by detailed information.

All supportive facts are reported accurately.
PICOT question is identified, is related to the topic, and written in a searchable format
	Main idea is clear, but the supporting information is general.

Almost all supportive facts are reported accurately.
PICOT question is identified, but either not clearly related to the topic, or not written in a searchable format
	Main idea is somewhat clear, but there is a need for more supporting information.
Most supportive facts are reported accurately.
PICOT question is identified, but not clearly related to the topic, or written in a searchable format
	The main idea is vague or not clear. There is a seemingly random collection of information.
No facts are reported
or most are inaccurately reported.
PICOT question is missing, or not clearly related to the topic, and not written in a searchable format
	​​​_____

	Mechanics and Style

Mechanics 

· Spelling, 

· Punctuation,

· Capitalization


Style

· Sentence flow, 

· Sentence variety

· Word choice
· Transitions


	Has few, if any, spelling, punctuation, grammar or usage errors. 

Writer uses vivid words and phrases that linger or draw

pictures in the reader's mind, and the choice and placement

of the words seems accurate, natural, and not forced 
All sentences sound natural and are easy on-the-ear when read aloud. Each sentence is clear and has an obvious emphasis.
	Has two or three mechanics errors. 

Writer uses vivid words and phrases that linger or draw

pictures in the reader's mind, but occasionally the words are used inaccurately or seem overdone.

Almost all sentences sound natural and are easy-on-the-ear when read aloud, but 1 or 2are awkward or difficult to understand.


	Has four or five mechanics errors. 

Writer uses words that communicate clearly, but the writing lacks variety, punch, or flair.

Most sentences sound natural and are easy on-the-ear when read aloud, but several are awkward or difficult to understand.


	Has more than five mechanics errors. 

Writer uses a limited vocabulary, which does not

Communicate strongly or capture the reader's interest.

Jargon or clichés may be present and detract from the meaning.
The sentences are difficult to read aloud because they sound awkward, are

Distractingly repetitive, or difficult to understand.
	​​​_____

	References and Citations
	All citations and references reflect APA style
	One missing or incomplete citation and reference reflect APA style
	More than 2 citations or references do not reflect APA style
	Does not credit appropriately or does not adhere to APA
	​​​_____

	Appendices
	Required appendices are present with all components appropriately included
	Required appendices are present with some components not appropriately completed
	Missing one or more of the required appendices or  components 
	No  appendices are included
	_____

	Rubric Total Score
	
	
	
	
	Total Score

​​​____




Comments:

Resources:
Yoder-Wise—Chapters 10, 16, 20.
Boswell & Cannon (2007) Introduction to Nursing Research Incorporating Evidence-Based Practice (Through Spring 2010)
APA Manual 5th Edition with modifications from 6th Edition

IOM Priority Areas for Transforming Health Care  http://www.nap.edu/catalog.php?record_id=10593#toc 

· Care coordination (cross-cutting)

· Self-management/health literacy (cross-cutting)

· Asthma—appropriate treatment for persons with mild/moderate persistent asthma

· Cancer screening that is evidence- based—focus on colorectal and cervical cancer

· Children with special health care needs3

· Diabetes—focus on appropriate management of early disease

· End of life with advanced organ system failure—focus on congestive heart failure and chronic obstructive pulmonary disease

· Frailty associated with old age— preventing falls and pressure ulcers, maximizing function, and developing advanced care plans

· Hypertension—focus on appropriate management of early disease

· Immunization—children and adults

· Ischemic heart disease—prevention, reduction of recurring events, and optimization of functional capacity

· Major depression—screening and treatment

· Medication management— preventing medication errors and overuse of antibiotics

· Nosocomial infections—prevention and surveillance

· Pain control in advanced cancer

· Pregnancy and childbirth— appropriate prenatal and intrapartum care

· Severe and persistent mental illness—focus on treatment in the public sector

· Stroke—early intervention and rehabilitation

· Tobacco dependence treatment in adults

· Obesity (emerging area)
Part 2: Search for related evidence 20% of course grade (Partners)
12. Each of the partners uses or refines their original individual PICOT question relating to a specific clinical aspect of the topic. The questions should be closely related, but different, resulting in two slightly different perspectives and database/Internet searches on the topic.

13. Search relevant databases to fully explore the published evidence related to the PICOT questions. Keep a record of your key words and results. Make an electronic screen print of your searches to include in the Appendices of the paper.

14. Because the confidence to act is related to the strength and quality of the evidence, each partner selects 3 of the most relevant articles found in their individual search and will critically appraise that evidence.

a. Choose the correct appraisal form to best fit the type of evidence for each article.  Complete the form accurately, including coherent written explanations when the questions on the form cannot be answered in the way they are asked. Include the appraisal forms in the Appendices.

b. Create an evaluation table for each PICOT question to clearly present this information. Include the tables in the appendices.

c. Consider the level and strength of the evidence as you create the evaluation tables.

15. Synthesize and write a summary of the evidence and your conclusions about that evidence, (not those presented by the authors in each of the papers reviewed). These descriptions may not be plagiarized abstracts. Each student will write their section for their PICOT question and the synthesis and evaluation of their evidence.

16. Include a summary of the overall findings that includes a combination of the evidence and how that information might guide practice.
17. Use APA writing style and include reference list

18. Follow the structure included in the template for the paper and refer to the rubric for guidelines related to the quality standards for the paper.

19. Appendix 1:  Include screen shots of the database searches
20. Appendix 2:  Evaluation Tables prepared by the individual partners, identifying the author of each table
21. Appendix 3:  List of persistent urls for articles available through the ASU library
22. Appendix 4:  Include a joint description of each partner’s specific participation in this portion of the assignment. Use the template.
Partners Scholarly Paper—6-10 pages excluding title page, appendices and references

Due:  Week 10

Feedback:  As quickly as possible    See Rubric #2

Rubric #2 Search for Related Evidence 20%

	Dimension
	3
	2
	1
	0
	Score

	Background and Formulation of a Question
· In 1-2 paragraphs, identify and describe the identified area of concern.

· Describe the persons involved with the current situation-patients, families, and staff. 

· State your PICO questions related to your area of concern-- specific to Patient/Population of Interest, Intervention, Comparison, and Outcome.


	Presents a compelling overview of the relevance of the healthcare issue; the significance of the issue e.g. why is this question important? And how the PICO(T) question was deduced from the information.  


	Problem or concern is clearly described, workplace characteristics are identified. 

Question includes all four PICO elements in enough detail to focus a search. 


	Either problem/concern or workplace characteristics vague. Question includes at least 3PICO elements in enough detail to focus a search.
	Reflects lack of understanding of the issue and/or development of a relevant PICOT question.

Problem is not stated. PICO question elements are not clear.

	​​​_____

	Search and Sources

· Search both AHRQ and Cochrane Library results.  Include searches from two other databases pertinent to the problem area, such as CINAHL, MEDLINE, ERIC, PSYCINFO, or others.

· Identify the databases searched 
· Each of the search histories is included in the appendices. Each summary includes keywords, limits, numbers found, and criteria used to include or exclude studies.   

· Include search results for systematic reviews, meta-analyses, clinical guidelines, pre-appraised literature, and raw evidence related to your PICO question, including when evidence is not found. 
	The search demonstrates appropriate sources of evidence and thorough search strategies. Elements of the search strategy are clearly identified and accurate. The screen prints of the

search strategies are clear and reflect appropriate keywords.

The outcome of the search in terms of number of papers found is clearly identified.


	Search is complete for at least 3 of the databases required.  The search histories are summarized using screen prints with footnotes.  Each summary includes keywords, limits, numbers found, and criteria used to include or exclude studies.


	Search is complete for at least 2 databases.  The search histories are summarized using screen prints with footnotes or table format.  Each summary includes keywords, limits, numbers found, and criteria used to include or exclude studies.


	Search is complete for 0-1 database.  The search process is superficial, vague, incomplete, or is irrelevant to the issue. Lacks screen prints of the search strategy or other required elements. Presentation reflects lack of knowledge of searching.


	​​​_____

	Critical Appraisal of Evidence


· Narrow down the search to 6 evidence sources that fit your criteria (3 for each student.)
· Review each article or abstract, identify the type of evidence, then complete the appropriate appraisal for each article or abstract including explanations when the questions on the form cannot be answered in the way they are asked.  See the appraisal forms attached. Include the appraisal forms in the appendices
· Paste the abstracts from the articles in the body of the paper when referring to that study. Cite appropriately.


	Four to five evidence sources included with complete citations and pasted-in verbatim abstract.  The critical appraisal process is evident. 

Appraisal form for each article is chosen correctly to best fit the type of study and completed accurately, including coherent written explanations when the questions on the form cannot be answered in the way they are asked. 
Discussion  reflects the inconsistencies across studies, major conclusions drawn across studies, clinical implications of findings across studies;

Discusses gaps (what is unknown and needs to be researched) and controversies that might exist in the literature 

Tables are clear, easy to read and demonstrate key elements for appraisal and synthesis. Information is accurate.
	At least 2-3 of the evidence sources included have complete citations and pasted-in verbatim abstracts. 

Appraisal form articles is chosen correctly to best fit the type of study and completed accurately, including written explanations when the questions on the form cannot be answered in the way they are asked.

Inconsistencies are recognized.  Obvious gaps and controversies are noted.

Tables are clear, easy to read and contain major elements needed for appraisal and synthesis.

Information is accurate.
	At least 1 of the evidence sources included has complete citations and pasted-in verbatim abstracts.  Appraisal form for at least 1 article is chosen correctly to best fit the type of study and completed accurately, including written explanations when the questions on the form cannot be answered in the way they are asked.

Inconsistencies, gaps, and controversies are not clearly noted.

Information is accurate.
	Citation, abstracts, and appraisals not complete from any of the evidence sources.

The critical appraisal process is unclear or not identified. Tables or presentation of evaluation of evidence and synthesis of evidence are unorganized, lacking information or inaccurate.


	​​​_____

	Summary of Best Evidence and

Conclusion about the evidence.

Synthesize and write a summary of the evidence and your conclusions about that evidence, (not those presented by the authors in each of the papers reviewed). 

Include a summary of the overall findings from the combined searches that includes a combination of the evidence and how that information might guide practice.
If you chose any articles not available online from the ASU Library databases, include an electronic copy or an electronic link to each of those articles.  
	The conclusion is clear and of sufficient depth. The summary and conclusions address information from both PICO searches. The relevance for clinical decision-making is clearly stated and flows from the evidence.
 Each source is available online from the ASU Library or a pasted electronic copy of the article/ electronic link to the article/evidence is provided.  
	The conclusion is clear but may lack depth. 

Each source is available online from the ASU Library or a pasted electronic copy of the article/ electronic link to the article/evidence is provided.  

The level of evidence is correctly identified for at least two articles.


	The conclusion may not be clear and lacks depth.  This source is available online from the ASU Library or a pasted electronic copy of the article/ electronic link to the article/evidence is provided.  

The level of evidence is correctly identified for at least one article.


	The conclusion of evidence is brief, superficial or incomplete and lacks logical deduction of the evidence, or the evidence is a repeat of the study authors’ findings.

No credit will be given for articles that cannot be verified or for summaries that are plagiarized.  Sources are not available online from the ASU Library and a pasted electronic copy of the article/ electronic link to the article/evidence is not provided.  The level of evidence is not correctly identified for articles.

	​​​_____

	Organization, Mechanics and Style

· Introduction includes description of the students interest in the issue being chosen for the project

· Background/History
· Sequencing

· Conclusion

Mechanics 

· Spelling, 

· Punctuation,

· Capitalization


Style

· Sentence flow, 

· Sentence variety

· Word choice
· Transitions

References and Citations 

Appendices
	Well-developed introduction engages the reader and creates interest. The introduction states the main topic, and previews the structure of the paper.

There is detailed background information. 
Details are placed in a logical order and the way they are presented effectively keeps the interest of the reader.

Conclusion effectively wraps up and goes beyond restating the thesis. 

Has few, if any, spelling, punctuation, grammar or usage errors. 
Writer uses vivid words and phrases that linger or draw

pictures in the reader's mind, and the choice and placement

of the words seems accurate, natural, and not forced 
All sentences sound natural and are easy on-the-ear when read aloud. Each sentence is clear and has an obvious emphasis.

All citations and references reflect APA style
Required appendices are present with all components appropriately included

	Introduction creates interest. 
The introduction

clearly states the

main topic and

previews the structure

of the paper, but it is not particularly inviting to the reader.

Details are placed in

a logical order, but

the way they are

presented sometimes

makes the writing less interesting.

Conclusion effectively summarizes topics.  

Has two or three mechanics errors. 
Writer uses vivid words and phrases that linger or draw pictures in the reader's mind, but occasionally the words are used inaccurately or seem overdone.

Almost all sentences sound natural and are easy-on-the-ear when read aloud, but 1 or 2are awkward or difficult to understand.

All citations and references reflect APA style 

Required appendices are present with some components not appropriately completed
	The introduction

states the main topic,

but does not

adequately preview

the structure of the

paper nor is it

particularly inviting to the reader.

Introduction adequately explains the background, but may lack detail.  
Some details are not in a logical or expected order, and this distracts the reader.

Conclusion is recognizable and ties up almost all loose ends.
Has four or five mechanics errors. 

Writer uses words that communicate clearly, but the writing lacks variety, punch, or flair.

Most sentences sound natural and are easy on-the-ear when read aloud, but several are awkward or difficult to understand.

More than 2 citations or references do not reflect APA style 

Missing one or more of the required appendices or  components
	There is no clear introduction of the main topic or structure of the paper.
Background details are a random collection of information, unclear, or not related to the topic. 

Many details are not

in a logical or expected order. There is little sense that the writing is organized.

Conclusion does not summarize main points. 
Has more than five mechanics errors. 

Writer uses a limited vocabulary, which does not

Communicate strongly or capture the reader's interest.

Jargon or clichés may be present and detract from the meaning.
The sentences are difficult to read aloud because they sound awkward, are

Distractingly repetitive, or difficult to understand. 

Does not credit appropriately or does not adhere to APA 

No  appendices are included
	​​​_____

	Rubric Total Score
	
	
	
	
	Total Score
​​​____




Grading:  Rubric Total Score X 0.2 = points in the grade book toward the total grade in the course.  Both authors receive the same score.

Part 3: Focus for Innovation 5% of course grade (Partners)

3. Summarize the findings from both of the partners’ PICOT questions. 

a. Identify similarities and differences

b. At this point you might suggest a new PICOT question based on your search results.

c. Prepare a 2-3 page summary of your issue and findings.

d. Include a question that will guide a peer team brainstorming session to suggest innovative approaches to your clinical issue based on your summary of the issue and evidence.

e. Include your plan for brainstorming session, including the question, the roles, the conversation continuers, and the plan for priority summarization.  
4. Appendix 1: Include template with each partner’s specific participation in this portion of the assignment.

Collaborative Summary—2-3 pages excluding title page, appendices, and references 

Due Week 11

Feedback—as quickly as possible--See Rubric #3

Rubric #3  Focus for Innovation   5%

	Dimension
	3
	2
	1
	0
	Score

	Summary of PICOT findings to guide Brainstorming session


	Summary is clear and supported by specific details from the PICOT findings.

Similarities and differences in the PICOT questions and searches are clearly identified.  If appropriate, new PICOT questions are suggested based on the search results in Part 2.  
	Summary is clear but supporting information is general.  Almost all similarities and differences are identified.  New PICOT questions are identified, if appropriate, that are generally related to search results in Part 2.
	Summary is not clearly presented.  Some similarities and differences are described in general terms.  New PICOT questions, if identified, are not clearly related to the search results in Part 2.    
	Summary is vague or confusing.  No similarities or differences in the PICOT questions and searches are identified.  The summary represents a random collection of information which is not clearly related to the search results in Part 2.  New PICOT question if suggested is not based on search results in Part 2.
	​​​_____

	State brief, clear description of the issue for brainstorming

· Define the issue

· Identify criteria related to the issue

· State a question
	Written brief description of the problem clearly defines the problem to be solved with any criteria that must be met.

States a credible, engaging, and challenging question to kick-off the brainstorming session.
	Written description of the issue is general but provides enough information to begin brainstorming.  Criteria are not specific to the issue.  Question is credible, and somewhat engaging.
	Written description provides information but may also omit information needed for creative brainstorming.

Question is credible but too general to spark creative thinking about the issue.
	The problem is not described.  No criteria related to the issue are identified.  The question is not stated or is confusing.
	​​​_____

	Plan for Brainstorming session

· Leading questions to stimulate creativity are suggested.

· Roles for the brainstorming session are identified.

	Feasible ideas for stimulating creativity and reducing social inhibition and engaging the group are suggested.

The leading and follow-up questions are interesting, specific and clearly related to the issue.

Roles are assigned and clearly described including the relationship to the issue.
	General ideas for establishing an environment for creativity are described.  Related leading questions are listed.  Roles are assigned and the general specifics of the role for this issue and session are identified.
	Only one or two ideas for engaging the group are presented.  One or two general leading questions are listed.  Roles are assigned but specifics of the role are not identified.
	Either no suggestions or inappropriate suggestions are given to engage the group.  Roles are not assigned.
	​​​_____

	Organization, Mechanics and Style

· Introduction includes description of the students interest in the issue being chosen for the project

· Background/History
· Sequencing

· Conclusion

Mechanics 

· Spelling, 

· Punctuation,

· Capitalization


Style

· Sentence flow, 

· Sentence variety

· Word choice
· Transitions

References and Citations 

Appendices
	Well-developed introduction engages the reader and creates interest. The introduction states the main topic, and previews the structure of the paper.

There is detailed background information. 
Details are placed in a logical order and the way they are presented effectively keeps the interest of the reader.

Conclusion effectively wraps up and goes beyond restating the thesis. 

Has few, if any, spelling, punctuation, grammar or usage errors. 
Writer uses vivid words and phrases that linger or draw

pictures in the reader's mind, and the choice and placement

of the words seems accurate, natural, and not forced 
All sentences sound natural and are easy on-the-ear when read aloud. Each sentence is clear and has an obvious emphasis.

All citations and references reflect APA style
Required appendices are present with all components appropriately included

	Introduction creates interest. 
The introduction

clearly states the

main topic and

previews the structure

of the paper, but it is not particularly inviting to the reader.

Details are placed in

a logical order, but

the way they are

presented sometimes

makes the writing less interesting.

Conclusion effectively summarizes topics.  

Has two or three mechanics errors. 
Writer uses vivid words and phrases that linger or draw pictures in the reader's mind, but occasionally the words are used inaccurately or seem overdone.

Almost all sentences sound natural and are easy-on-the-ear when read aloud, but 1 or 2 are awkward or difficult to understand.

All citations and references reflect APA style 

Required appendices are present with some components not appropriately completed
	The introduction

states the main topic,

but does not

adequately preview

the structure of the

paper nor is it particularly inviting to the reader.

Introduction adequately explains the background, but may lack detail.  
Some details are not in a logical or expected order, and this distracts the reader.

Conclusion is recognizable and ties up almost all loose ends.
Has four or five mechanics errors. 

Writer uses words that communicate clearly, but the writing lacks variety, punch, or flair.

Most sentences sound natural and are easy on-the-ear when read aloud, but several are awkward or difficult to understand.

More than 2 citations or references do not reflect APA style 

Missing one or more of the required appendices or  components
	There is no clear introduction of the main topic or structure of the paper.
Background details are a random collection of information, unclear, or not related to the topic. 

Many details are not in a logical or expected order. There is little sense that the writing is organized.

Conclusion does not summarize main points. 
Has more than five mechanics errors. 

Writer uses a limited vocabulary, which does not communicate strongly or capture the reader's interest.

Jargon or clichés may be present and detract from the meaning.
The sentences are difficult to read aloud because they sound awkward, are  distractingly repetitive, or difficult to understand. 

Does not credit appropriately or does not adhere to APA 

No  appendices are included
	​​​_____

	Rubric Total Score
	
	
	
	
	Total Score
​​​____




Grading:  Rubric Total Score X 0.05 = points in the grade book toward the total grade in the course.  Both authors receive the same score.

Comments:

Part 4: Generate Innovative Approaches 8% of course grade - In-class activity Week 11 (Partners)

1. Using the document prepared in Part 3, present a 10 minute summary of your clinical issue and evidence. Ask the question that will guide the brainstorming session.

2. One team member will record the responses and the second will facilitate/monitor team function

3. Using guidelines provided for the group process, peers will generate multiple potential innovative approaches to transforming health care related to the issue, keeping in mind that, “Innovation is something new, or perceived new by the population experiencing the innovation, that has the potential to drive change and redefine healthcare’s economic and/or social potential.”  (Weberg, 2009).
4. After the session the partners will discuss and value/prioritize the suggestions and create a table evaluating the suggestions based on criteria provided. Report the innovative approaches identified, rate the feasibility of each including limited cost analysis, and system requirements for change.

5. Include a joint description of each partner’s specific participation in this portion of the assignment.

Collaborative Innovation Table—include top 5 suggestions

Due Week 12--Submit electronically

Feedback- number of different solutions, and evaluation of the quality of solutions in relation to the issue

Suggested Table Format Example
Issue:  What is the best way to get an “A” in NUR 431? Scale = 0 (poor) to 3 (excellent)

	Generated Ideas
	Criteria #1 

(e.g. low cost)
	Criteria #2

(e.g. easy to implement)
	Criteria #3

(e.g. potentially best outcome)
	Total

	Buy a car for the instructor
	0
	0
	0
	0

	Review the Bb at the beginning
	2
	2
	0
	4

	Attend class regularly
	1
	1
	3
	5

	Have a friend take notes
	1
	1
	1
	3

	Ignore class all together
	0 
	0
	0
	0

	Bring Pizza to class
	0
	1
	0
	1


Rubric #4 A-- Generate Innovative Approaches
	Dimension
	3
	2
	1
	0
	Score

	Collaborative Innovation Table

State at least 5 ideas.
	Table reflects the work of the brainstorming group with at least 5 ideas.

Ideas are distinct from each other.

Ideas are clear, concisely stated.

 
	Table reflects the work of the brainstorming group with 3-4 ideas.

Ideas are related to the issue but may be stated in general terms.


	Table reflects the work of the brainstorming group with 1-2 ideas.

Ideas are not distinct from each other.

Ideas are not clearly related to the issue.


	Table does not reflect the work of the brainstorming group.  Although ideas are presented,  the ideas are vague and do not relate clearly to the issue.  Ideas are not distinct from each other.
	​​​_______

	Facilitation of Brainstorming Session
	Average score on peer evaluation forms (Rubric 4B)
	_______

	Assignment score
	
	_______




Grading:  Rubric Total Score X 0.08 = points in the grade book toward the total grade in the course.  Both authors receive the same score.

Comments:

Rubric #4-B Generation of Innovative Ideas Feedback

Generation of Innovative Ideas Feedback

Rate the team, not the individual.  

Please circle the box that most closely describes the level of accomplishment for each row. 

Rate the section from 0-3 based on performance for the category. 

Calculate the total score for the

Please add comments on the back.


	Criteria
	3
	2
	1
	0
	Score

	Nonverbal Skills
	 
	 
	 
	 
	Nonverbal Skills

(0-12 for category)
_________

	Eye Contact
	Constantly looks at someone at all times
	Occasionally looks at someone during presentation
	Only focuses attention to one particular person, does not scan audience
	Does not attempt to look at audience at all, reads notes the entire time
	

	Facial Expressions
	Gives audience clues to what the content of presentation is about;   Appropriate expression, never notice a conflicting or judgmental expression
	Occasionally demonstrates either a conflicting or judgmental expression during presentation
	Occasionally displays both a conflicting or judgmental expression during presentation
	Has either a conflicting or judgmental expression during entire presentation
	

	Gestures
	Natural hand gestures encourage participation
	 Natural hand gestures are demonstrated
	 Hand gestures sometimes distract from participation.
	No gestures are noticed
	

	Posture
	Stands or sits up straight with both feet on the ground.
	Occasionally slumps or leans during presentation
	 Leans or demonstrates other distracting posture
	Posture is distracting during presentation
	

	Vocal Skills
	 
	 
	 
	 
	Vocal Skills

(0-6 for category)
_________

	Enthusiasm
	Demonstrates a strong positive feeling about topic during entire presentation
	Occasionally shows positive feelings about topic
	Shows some negativity toward topic presented
	Shows absolutely no interest in topic presented
	

	Volume
	Could always be easily heard
	Almost always easily heard
	At times could be easily heard
	Could not be heard
	

	Content
	 
	 
	 
	 
	Content
(0-12 for category)

_________

	Issue and Question Presentation
	Clearly explains what the issue is including the background, evidence and the leading question for brainstorming
	Issue is presented in general terms
	 Vaguely tells audience what the issue is
	Audience has no idea what the issue is
	

	Time frame
	Presentation falls within allowed time frame, allows time for summary
	 Presentation varies less than 5 minutes from the allowed time frame, summary may be slighted
	Presentation is more than maximum time with no time for summary
	Presentation is less than minimum time but does not complete the task or summarize
	

	Completeness of Content
	Thoroughly explains all points
	Majority of points covered in depth, some points glossed over
	Majority of points glossed over
	One or more points left out
	

	Professionalism of Presentation
	Presentation is organized and the interest level of the audience is maintained
	Thoughts articulated clearly, though does not engage audience
	Thoughts don't flow, not clear, does not engage audience
	Mumbles, audience has difficulty hearing, confusing
	

	Facilitates Brainstorming
	
	
	
	
	Facilitates Brainstorming
(0-6 for category)
_________

	Generate ideas
	Ideas generated without critique or discussion
	
	
	Uses or allows “killer phrases”
	

	Manage process
	Clearly states the objective, ground rules are reviewed and agreed upon, all ideas are recorded, ideas are categorized/condensed/refined
	The process is described, and one major step is not followed, resulting in some confusion
	The process is not clear or violates the steps of brainstorming process
	The process is not followed, process is not completed
	

	Total Score
	
	
	
	
	Total Score

(0-36)

_______


Conducting a brainstorming session:
The facilitator leads the brainstorming session and ensures that ground rules are followed. The steps in a typical session are:

1. The facilitator presents the problem and gives a further explanation if needed. 

2. The facilitator asks the brainstorming group for their ideas based on the question the team developed for the session. 

3. All participants present their ideas, and the idea collector records them. 

4. The facilitator manages the process to ensure that ideas are not critiqued (either negatively or positively)

5. Many ideas are generated

6. If no ideas are forthcoming, the facilitator suggests a lead to encourage creativity. 

7. To ensure clarity, participants may elaborate on their ideas. 

8. When time is up, the facilitator organizes the ideas based on the topic goal and encourages discussion. 

9. Ideas are categorized. 

10. The facilitator thanks all participants.

Comments:
Part 5: Share the work—The Final Product 12% of course grade (Partners)
3. Partners prepare and present a poster summarizing the issue, findings and recommendations using the criteria provided. 
4. Content includes the EBP process steps, the innovation question, outcomes, and potential impact on practice.
5. Evaluated for originality, feasibility, content and style.
Collaborative Activity 

Due:  Week 14

Feedback- Rubric #5

	Dimension
	3
	2
	1
	0
	Score

	EBP Process Steps:

· PICOT question

· Search

· Appraisal and Evaluation Table
	Process is accurate, clear and of sufficient depth; all steps are addressed. Tables are clear and succinct with appropriate abbreviations.
	Process is accurate and clear and fairly comprehensive.  Tables are presented.
	Process is presented in general terms.  Tables lack clarity, and appropriate abbreviations
	Process is incomplete, inaccurate, unclear, or lacks sufficient depth.  Tables seem random and unconnected.
	​​​_____

	Innovation Question

as used to lead idea generation process
	Question is prominently displayed and clearly related to the EBP process. Description of the issue is clear and readily understandable.  
	Question is apparent and related to the EBP process. Description of the issue is fairly clear and understandable to the reader.
	Question is general.  The relation to the EBP process lacks clarity.  Description of the issue is general.
	Question not stated, or difficult to find.  Not related to the EBP process steps.
	​​​_____

	Outcomes

· Presented as a dashboard/ scorecard

· Originality

· Feasibility 
	Dashboard/scorecard for decision-making is clear, relevant for the project and thorough including the feasibility of suggested innovation(s)
	Dashboard/scorecard for decision-making is apparent, generally relevant for the project and includes the feasibility of suggested innovation(s)
	Dashboard/scorecard for decision-making is confusing, only generally relevant for the project. Feasibility of suggested innovation(s) is unclear.
	Dashboard/scorecard for decision-making is absent, lacks depth, is illogical, lacks clarity, or is irrelevant for the project
	​​​_____

	Potential impact on practice 

May include: Strategies for dissemination of innovation(s)
	Clear, logical, pertinent to project, and flows from content.  Creative strategies for sharing the innovation(s) are included.
	Clear, logical, pertinent to project, and flows from content.  Strategies for sharing the innovation(s) are included but are general in nature.
	General but related to project, and flows from content.  Strategies for sharing the innovation(s) are included but may not be feasible or are overblown.
	Absent, or lacks clarity, illogical, lacks depth
	​​​_____

	Style and Organization 


	Well organized, and easy to follow.  Details are placed in a logical order and the way they are presented effectively keeps the interest of the reader.
Has few, if any, spelling, punctuation, grammar or usage errors. 
Uses vivid words and phrases that linger or draw

pictures in the reader's mind, and the choice and placement

of the words seem accurate, natural, and not forced 
All information sounds natural and is easy on-the-ear when read aloud.
	Fairly well organized, rare ambiguity for the reader, 

not particularly inviting to the reader.
Details are placed in

a logical order, but

the way they are

presented sometimes makes the writing less interesting.  Occasionally the words are used awkwardly, inaccurately or seem overdone.


	Organized, but takes concentration to follow.

It is not particularly inviting to the reader Some details are not in a logical or expected order, and this distracts the reader.

Writing lacks variety, punch, flair or has a few distracting errors of spelling or grammar.
	Disorganized, unclear and difficult to read or follow. Has more than five mechanics errors. 

Uses a limited vocabulary, which does not communicate strongly or capture the reader's interest.

Jargon or clichés may be present and detract from the meaning.

	​​​_____

	References and Citations 


	All citations and references reflect APA style

	One to two citations or references do not reflect APA style 


	More than 2 citations or references do not reflect APA style 


	Does not credit appropriately or does not adhere to APA 


	​​​_____

	Rubric Total Score
	
	
	
	
	Total Score

​​​____




Grading:  Rubric Total Score X 0.12 = points in the grade book toward the total grade in the course.  Both authors receive the same score.

Comments:  

Appendix __

Appraisal of Evidence-Based Guidelines 

Paste in citation and abstract here:

Who was on the team to develop the guidelines?

What is the recommendation in the guidelines specific to your PICOT question?

How: Describe the process the team used to develop the recommendations.

Who: Explain how the populations addressed in the guidelines fit or do not fit your own population.

What evidence was excluded from use?

When was the literature review done?

How is each recommendation connected to a level of evidence and source?

Who funded the guideline development?

How do the recommendations fit your work situation?

How: Has the guideline been subjected to peer review and testing?

How will the recommendations help me in caring for my patients? 

Adapted from Using Evidence-based Guidelines: Tools for Improving Practice, Slutsky, In B.M. Melnyk & E. Fineout-Overholt (Eds). Evidence-Based Practice in Nursing & Healthcare. A Guide to Best Practice. Philadelphia: Lippincott, Williams & Wilkins

Appendix __

Appraisal of Systematic Reviews of Clinical Interventions/Treatments

Paste in citation and abstract here:

Who did the systematic review? How are they qualified?

What studies were included in the review: randomized controlled trials or other types of studies as well? 


What search strategy did they use to find all relevant studies?


How was validity of the individual studies assessed?

How consistent were the results across studies?


How were individual patient data or aggregate data used in the analysis?


What were the findings of the analysis?

How are my patients similar to the ones included in the review?


How will the results assist me in caring for my patients?

Why is it feasible to implement these findings in my practice setting? Or why is it not feasible?
 

What risks and benefits of the recommended treatment were described? 

What contraindications or circumstances would inhibit me from implementing the treatment?

What are my patient and families’ preferences and values about the treatment that is being considered?

Adapted from Fineout-Overholt & Melnyk, 2005

Appendix __
Appraisal Checklist for a Randomized Clinical Trial (RCT)

Paste in citation and abstract here:

How were the subjects randomly assigned to the experimental and control groups?  

Were the assignments to groups hidden from the participants and health providers?

How was the control group appropriate or not?

How long was were the follow-up assessments conducted?  Was that long enough?

How was participant retention? Did at least 80% of the subjects complete the study?

What instruments, equipment, or tests were used to measure the outcomes? 

How was the reliability and validity of those measurements described?

What are the results of the study?  

How are the results applicable to your patients?

What risks and benefits of the treatment were described?

Why is the treatment feasible in your clinical setting, or why not?

What are my patients/family’s values and expectations?






_____________________

Adapted from Rapid Critical Appraisal of Randomized Controlled Trials (RCTs): An Essential Skill for Evidence-Based Practice, Melnyk, Pediatric Nursing Journal, 2004

Appendix __
Appraisal Checklist for a Qualitative Study

Paste in citation and abstract here:

What are the qualifications of the persons conducting the study?

How is the purpose and subject of the study identified? 

How were the study participants chosen?

How were accuracy and completeness of data assured?

Why do the results seem logical or why do they seem illogical?

How were quotes used to illustrate findings? 

Which results are plausible and believable?

How are the results applicable to my patients?

How would I use these findings in my practice?

How would patient and family values be considered in applying these results?

Adapted from Fineout-Overholt, 2005

Appendix ____

Evidence-Based Practice Capstone Innovation Project

Evaluation Table

Developed by:








Date
	
	Source 1
	Source 2
	Source 3
	Comments

	Citation:

Author
Year
Title
Country

Funding Source
	
	
	
	

	Abstract of article:
	
	
	
	

	Purpose:

Research question(s)/

hypotheses
	
	
	
	

	Level of Evidence
	
	
	
	

	Conceptual Framework:

Theoretical basis for study (e.g., Maslow)
	
	
	
	

	Design/Method:

e.g., Cohort Study (CS)

Randomized Controlled Trial (RCT)

Instrument

Intervention

Data Collection
	
	
	
	

	Sample/Setting: Number (N= )
Characteristics (e.g., age – list only pertinent characteristics), 
Attrition rate (e.g., %)

Selection Criteria
	
	
	
	

	
	
	
	
	

	Major Variables Studied and
Their Definitions: Independent variables (e.g., IV1 = ; IV2 =)
Dependent variables (DV)
	
	
	
	

	
	
	
	
	

	Measurement: IV1 = what  scales used 

reliability

IV2 = what  scales used reliability  (e.g., Cronbach alpha)
	
	
	
	

	
	
	
	
	

	Data Analysis: (e.g., ANOVA)

Briefly describe answers to research question(s)


	
	
	
	

	What statistics used 
	
	
	
	

	Findings
	
	
	
	

	Statistical findings (e.g., ANOVA results – F = ) or qualitative findings
	
	
	
	

	Level & Quality of Evidence

 (Strength & Confidence to Act)
	
	
	
	

	strengths and limitations 
Benefit compared to risk or harm if implemented
Feasibility of use in your practice Setting

Other Explanations

Quality

Decision for use:

Keep for use

Background only

Discard
	
	
	
	

	
	
	
	
	

	
	
	
	
	


Please circle, underline, or otherwise mark the information presented in the most recent course syllabus (or other material you have submitted) that verifies this description of the grading process--and label this information "C-1".





Please circle, underline, or otherwise mark the information presented in the most recent course syllabus (or other material you have submitted) that verifies this description of the grading process--and label this information "C-2".





Please circle, underline, or otherwise mark the information presented in the most recent course syllabus (or other material you have submitted) that verifies this description of the grading process--and label this information "C-3".





Please circle, underline, or otherwise mark the information presented in the most recent course syllabus (or other material you have submitted) that verifies this description of the grading process--and label this information "C-4".








