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Arizona State University Criteria Checklist for

LITERACY AND CRITICAL INQUIRY - [L]

Rationale and Objectives 

Literacy is here defined broadly as communicative competence in written and oral discourse. Critical inquiry involves the gathering, interpretation, and evaluation of evidence. Any field of university study may require unique critical skills which have little to do with language in the usual sense (words), but the analysis of spoken and written evidence pervades university study and everyday life. Thus, the General Studies requirements assume that all undergraduates should develop the ability to reason critically and communicate using the medium of language. 

The requirement in Literacy and Critical Inquiry presumes, first, that training in literacy and critical inquiry must be sustained beyond traditional First Year English in order to create a habitual skill in every student; and, second, that the skills become more expert, as well as more secure, as the student learns challenging subject matter.  Thus, the Literacy and Critical Inquiry requirement stipulates two courses beyond First Year English. 

Most lower-level [L] courses are devoted primarily to the further development of critical skills in reading, writing, listening, speaking, or analysis of discourse. Upper-division [L] courses generally are courses in a particular discipline into which writing and critical thinking have been fully integrated as means of learning the content and, in most cases, demonstrating that it has been learned. 

Students must complete six credit hours from courses designated as [L], at least three credit hours of which must be chosen from approved upper-division courses, preferably in their major. Students must have completed ENG 101, 107, or 105 to take an [L] course. 

Notes: 

1. ENG 101, 107 or ENG 105 must be prerequisites 

2. Honors theses, XXX 493 meet [L] requirements 

3. The list of criteria that must be satisfied for designation as a Literacy and Critical Inquiry [L] course is presented on the following page. This list will help you determine whether the current version of your course meets all of these requirements. If you decide to apply, please attach a current syllabus, or handouts, or other documentation that will provide sufficient information for the General Studies Council to make an informed decision regarding the status of your proposal. 

Proposer:  Please complete the following section and attach appropriate documentation.

	ASU - [L] Criteria

	To qualify for [L] designation,the course design must place a major emphasis on completing critical discourse--as evidenced by the following criteria:

	YES
	NO
	
	Identify Documentation Submitted

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  1:   At least 50 percent of the grade in the course should depend upon writing, including prepared essays, speeches, or in-class essay examinations. Group projects are acceptable only if each student gathers, interprets, and evaluates evidence, and prepares a summary report 
	 See below and see syllabus  

	1. Please describe the assignments that are considered in the computation of course grades--and indicate the proportion of the final grade that is determined by each assignment.

	2. Also:

        C-1

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  2:   The composition tasks involve the gathering, interpretation, and evaluation of evidence 
	    See below and see syllabus  

	1. Please describe the way(s) in which this criterion is addressed in the course design

	2. Also:


C-2

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  3:   The syllabus should include a minimum of two  substantial writing or speaking tasks, other  than or in addition to in-class essay exams
	   See below, see syllabus, and student work example   

	1.
Please provide relatively detailed descriptions of two or more substantial writing or speaking tasks that 
are included in the course requirements

	2. Also:


C-3


	ASU - [L] Criteria

	YES
	NO
	
	Identify Documentation Submitted

	 FORMCHECKBOX 

	 FORMCHECKBOX 

	Criterion  4:   These substantial writing or speaking assignments should be arranged so that the students will get

timely feedback from the instructor on each assignment in time to help them do better on subsequent assignments. Intervention at earlier stages in the writing process is especially welcomed 
	    See below and see syllabus  

	1. Please describe the sequence of course assignments--and the nature of the feedback the current (or most recent) course instructor provides to help students do better on subsequent assignments

	2. Also:


C-4


	Course Prefix
	Number
	Title
	Designation

	    TEL 
	315
	Child and Adolescent Development
	   L  


Explain in detail which student activities correspond to the specific designation criteria.

Please use the following organizer to explain how the criteria are being met.

	Criteria (from checksheet)
	How course meets spirit

(contextualize specific examples in next column)
	Please provide detailed evidence of how course meets criteria (i.e., where in syllabus)

	    C1 
	   65% of a student's final grade is determined by performance in writing projects and oral presentations
	  See allotment of 130 points to working group reports (80) and cognitive development project (50) in individual project descriptions   

	    C2 
	    Both assignments require literature reviews of research evidence. The cognitive development project requires students to collect and analyse their own data 
	  See sections titled Working Group Reports and Cognitive Development Project   

	    C3 & C4 
	  C3 Two assignments meet the criteria of "two substantial writing assignments". The cognitive development project is 8-10 pages in length. The working group reports range from about 8-12 pages in length (groups of about 4 students). Each report requires about 2-3 pages per student. Students complete four reports throughout the semester. 
C4 A Working Group Report is completed four times throughout the semester (to allow for practice and improvement).

The second assignment (cognitive development project) is handed in in pieces and students are allowed opportunities to revise. 

	  See sections titled Working Group Reports and Cognitive Development Project  


Introduction

Motivation to read begins to decline during the middle to late elementary years. The regression of motivation to read in the later grade school years has stimulated concern about ways elementary students might be motivated to read and engage in literate activities. Reading is the key to students' learning. Without the skills to read at grade level, students are often left behind and suffer in other grade level subjects.  In order to improve reading instruction for 1st through 3rd graders, there are three key issues one must consider:  The language and literacy skills that are essential for literacy development, environmental factors that support or hinder literacy development, and the most effective ways to teach literacy skills to young children. It is important to know what literacy skills are essential for literacy development in order to set clear goals for student learning. The environment in which a student is living and learning can contribute to the success of a students reading, but can also cause set backs.  Most importantly, the most effective ways that have been proven to help students learn lasting literacy skills should be the foundation of every classroom. This report attempts to answer the before mentioned questions and implement an effective action plan to stimulate early literacy development and overall interest in reading. The action plan, if used properly, should enhance students’ willingness to learn, ease frustration in reading goals, and provide concrete reading skills to build from in years following early elementary school.

Related Literature

To help improve reading instruction for 1st through 3rd graders, three important key areas to look at are the cognitive perspectives, social perspectives, and literacy instruction on reading development

Cognitive perspectives on
 Reading development
Strong language and literacy skills are an essential building block for future learning. In order to meet the skills necessary for literacy development, it is important for children to start at an early age, use vocabulary in context, and develop skills for reading acquisition. Important factor that affects children's narrative skills are social class, culture, and parental input, meaning the kind of parent-child conversational exchanges that are fostered by parents (Peterson, 1999). The narrative skills of children before entering school have been found to be one of the best predictors of later school outcomes for those children who are at risk for academic and language problems (Paul & Smith, 1993 as cited in Peterson, 1999). By starting at an early age, there are ways parents can help improve their child's language skills. Through a intervention of preschool students, it was important for parents to emphasize on the following points to increase their language skills: Talk to your child frequently and consistently about past experiences, spend a lot of time talking about each topic, ask plenty of `who, what when' questions and few `yes/no’ questions, ask questions about the context or setting of the events, especially where and when they took place, listen carefully to what your child is saying, encourage elaboration, and have the child say more than one sentence at a time by using backchannel responses 
or simply repeating what your child has just said (Peterson, 1999). Research shows that parents who ask more questions, including more open-ended questions, have children who produce more complex narratives (Peterson, 1999). The results of the intervention study suggest that changes in how parents encourage narration from their children have an impact on how the children's narrative skills develop. As a result, intervention children showed significant vocabulary improvement immediately after the study ended. A year later they showed overall improvements in narrative skills. In particular, intervention children produced more context-setting descriptions about where and when the described events took place. Such decontextualized language has been emphasized as important for literacy acquisition (Peterson, 1999). Therefore, by starting at an early age, can have a positive impact on the student’s development. 
Furthermore, oral language used in settings at an early age affects children's ability to decode and comprehend literate text. For example a child who is at home may have a conversation about their pet and use the experience in later settings. "There goes the dog" the parent may say. Later when the child reads the text in school, he must draw on his experience and remember the pronunciation of the words, the order in which they were said and what they mean. The student may not be able to read every word but due to his early literacy skills the child has now learned to read around the words based on his previous knowledge (Kanold, 2003). Knowledge of concepts and the world is especially critical when the readings children see are informational in nature. As Juel’s (1994) longitudinal study demonstrated, even successful early decoders started to fail in the upper elementary grades if they lacked the world knowledge to understand texts. At this level, being able to decode reading is not enough. It is important to remember that fourth grade often represents a transition in literacy, a point at which informational text begins to take over (Kanold 2003). At this point the reading is usually slightly above grade level and provides students with technical or scientific vocabulary that is harder to comprehend. This is a main reason for students decline in motivation to read, because they can no longer use context cues to read the words, they must rely on basic phonics skills to maintain a clear understanding of the text. In the late 1990s, the National Reading Panel (NRP) was formed by the NICHD. The panel reviewed studies in reading instruction to assess the effectiveness of different approaches used to teach children to read. The resultant report revealed five topic areas of an effective reading program: phonemic awareness, phonics, reading fluency, vocabulary, and reading comprehension (McIntyre 2008).

Research tells us that children should be able to decode before the 2nd grade.  Learning to break the code of written text is partly dependent on being aware that words are composed of sequences of meaningless and somewhat distinct sounds (i.e., phonemes).  This is often referred to as phonemics awareness (Juel, 1988).  Juel et al. (1986) found that phonics instruction is not effective unless children have some phonemic awareness at the beginning of first grade.  There are various phonemic insights such as being able to rhyme words, being able to say mat without the /m/, and bat without the /b/.  This type of phoneme blending helps the students to understand how to read.   The Simple View is composed of two factors for reading, decoding and comprehension.  Decoding leads to word recognition.  With the Simple View model, if a student is a poor reader, than the student is a poor decoder, and a poor listener.  The study they conducted showed evidence that indicated if students are poor readers in the first grade they are more likely to remain a poor reader by the end of the fourth grade.  Children are poor readers because they have poor decoding skills. This lack of decoding skills prevents the student from being able to read from both in and out of school (Juel, 1988).  In addition to learning phonics basics, sight word development can be the key to a child’s success. Researchers have documented how children need a well-developed sight vocabulary as a basis for making analogies between familiar and unfamiliar words (Ehri, 1998; Ehri & Robbins, 1992). As a result, it is important to begin teaching the basic fundamentals of language and literacy skills at an early age, use vocabulary in context, and develop skills for reading acquisition. It will allow for the students to have a successful educational career. 

Social perspectives on 
Reading development
The environment a student is learning in certainly affects the outcome of their understanding of the material. Research was done to find out what kinds of environments and social situations provide the most effective atmospheres as well as the ones that hinder reading success. There are numerous factors that contribute to reading achievement and development including how the classroom is managed, the level of oral conversations the child is exposed to at home, and the level of motivation the child has from a classroom setting. Each of these variables will change the reading capacities of students. 

Research has shown that an effective classroom must be managed well (Pressley et al., 2001). Because reading development begins at a very early age, it is imperative that vocabulary is taught at home, before the child can even start school. It is this exposure at home that can help expand a child’s understanding of their language, and ultimately, their reading skills. Studies have shown that children can decode the meaning of a word, even if they have never heard it before (Beals et al., 1996). Based on the context surrounding the word, children can decide a basic meaning. Therefore, when children are exposed to new vocabulary at home, they are developing their word banks that will aid them when they begin reading. If exposed to new words that they do not yet understand at home, children are more likely to be able to develop these keys for understanding. They are familiar with the context, and may be better able to grasp the meaning (Duke & Purcell-Gates, 2003). 
This exposure to new words is a part of another environmental factor that can affect reading. The factor is motivation. It comes in many shapes and sizes and will change how a child feels about reading. Research shows that when students are given reading material that is slightly above their current level, they become interested (Pressley et al., 2001). Sparking interest is an excellent way to keep students motivated to learn. As long as the material is not so advanced that it frustrates the students, this has been show to be a good way to encourage young readers. Another kind of motivation that has been shown to be effective is in the form of incentives (Anderson, 1988). These vary from classroom to classroom but can include prizes, phone calls to parents, and awards. 

Children have prior knowledge to literacy because they have been exposed to print at home and communities.  Many researchers have suggested that mismatches between the nature and uses of literacy at home and at school may be one cause of children’s difficulties with literacy in early schooling (Duke & Purcell-Gates, 2003).  Literacy is facilitated when schools try to link children’s home and school literacy’s.   Students do not transfer literacy knowledge across setting because the school curriculum doesn’t link to home literacy.   Teachers can build a cumulative literacy culture in the classroom that draws each child’s home experience with print while simultaneously expanding the two worlds (Duke & Purcell-Gates, 2003).   The teachers can tell students to bring something from home that contain print such as cereal boxes, journals, and so on. All in all, a clear indicator to the success of a student’s reading is the environment in which the student is living and learning in.   .  
Literacy Instruction
Learning to read is an important part of growing up for a child. Reading is necessary for future success both in school and in life. Therefore, it is important to find effective ways to teach literacy to young children. Three effective ways to help young children increase their literacy skills is by having the students read frequently, explicit teaching of phonics, and reading at home with parents. 

Having students motivated to read is one of the most important goals to enhance reading.  Students should love to read to make it interesting for them.  There are two topics that are related to reading: increasing the amount of children’s reading; and exploring the roles teachers, peers, and parents play in increasing children’s motivation to read (Gambrell, 1996).   In this article, Gambrell conducts The Running Start (RS) program, developed by Reading is Fundamental a model of literacy development.  It motivates students to read and is immersed in a book-rich environment, and is also exposed on how books are used.  The program was designed to increase opportunities for reading at school and at home.  They
 are many incentives to reading. The program is based on how many books they read and receive a reward at the end of reading 20 books in a ten week period.  The result of this study 
provided compelling evidence that a motivational reading program can enhance the reading motivation and behavior of children from low-literacy-achieving schools and can increase both the quantity and quality of family literacy practices (Gambrell, 1996).  This program promoted engagement in reading at home and at school.    
It is important to make sure the students learn how to recognize words by providing them with high-quality, systematic word recognition such as Phonics. Motivating instruction is important in 1st grade classrooms where literacy achievement is high in classrooms headed by effective teachers (Bogner et al., 2002).  Ways teachers practiced learning literacy skills in the classroom was by explicit teaching of phonics, use of basal stories, reading aloud to students, spelling instruction with tests, letter grading, substantial whole group instruction, printing instruction , and homework such as reading at home with parents (Bogner et al., 2002). In the most engaged classrooms, literacy is mixed in with content learning all day. The motivating teaching behaviors observed are generally intended to promote involvement in the academic tasks at hand. Often, these were tasks involving reading and writing (Bogner et al., 2002).  In the end, motivating literacy instruction will result in greater engagement which will result in greater achievement, consistent with the engagement perspective developed by the larger literacy research community in the past decade (Baker, Afflerbach, & Reinking, 1996 as cited in Bogner, Raphael, & Pressley, 2002).

It is very important for students to gain phonemic awareness before phonics instruction.  They should then learn to decode in the first grade. In addition to learning phonics basics, sight word development can be the key to a child’s success. Researchers have documented how children need a well-developed sight vocabulary as a basis for making analogies between familiar and unfamiliar words (Ehri, 1998; Ehri & Robbins, 1992). Beginning readers will use retrieval to read words that have already been stored in memory but will apply strategies such as phonological decoding, analogies to familiar known words, or guessing to identify words that have not been stored in memory. Retrieving words from memory therefore occurs throughout a child’s reading development. The use of more sophisticated reading processes allows children to become efficient in their word reading (Farrington 2008).
  After children begin learning sight words at a rapid pace, they may benefit from regular basal readers containing the sight words. The basal readers allow readers to become more fluent readers. The books contain high frequency words that allow the students to read around the words they already know making them more confident. In one study the results of using basal readers concluded that along with other reading materials students learn to read at a more fluid pace by the end of a school year (Feis 2008). 
In conclusion, in order to help improve the reading instruction for 1st through 3rd graders, it is important to know the literacy skills that are essential for literacy development, provide a positive and productive learning environment to contribute to the success of a students reading, and knowing the most effective ways to help students learn life long literacy skills.
Implications

In terms of educational implications, the most significant findings are that general verbal skills of children can be improved, but more importantly, long-term improvements in children's use of decontextualizing language can be made (Peterson, 1999). If better verbal skills leads to higher reading development, it makes sense to have students practice this. A reading or literature circle would encompass these skills. Children can read aloud to one another and talk about what they read when they are done. This auditory exposure to literature will help children decode the meaning of words, even if they have never heard them before (Beals & Snow, 2006).  Phonics instruction should be concentrated in the earliest stages of schooling, mainly grades K-1, when it would provide novel information that might be cognitively engaging to students attempting to grasp the alphabetic principle (Taylor, 2003). According to research on reading strategies, to increase reading fluency children should be introduced to basal readers early as well as other materials (Feis, 2003). In order to do this and to increase reading development, teachers must provide their students with the opportunity and exposure to new material. This material should be presented to the class in various ways to ensure that most learning styles are met. It is important that teachers give students basic “word attack” skills so they can figure out how to read a word without needing support every step of the way. A good way to achieve this is using sight words (Farrington, 2008). Also, teachers who foster their students to use higher order thinking skills are met with higher levels of reading development (Pressley et al., 2001). In a well managed class, students are given ample opportunity to read in order to increase their reading ability, and the teacher is always giving positive reinforcement to students. Students will gain confidence in their abilities if they are encouraged. In a well managed classroom, students are always on task and know what is expected of them. There are no surprises, so students can feel comfortable. All of these attributes of a well managed classroom contribute to literacy development because students are given the opportunity to practice their reading with the skills they are provided with by the teacher.  It has been shown through research that the difference in the number of minutes spent reading between the 10th percentile and 90th percentile is about 200 percent (Anderson, 1988). This is a huge difference in the amount of time spent reading, and the corresponding results are apparent. This implies that more time spent reading in a classroom where there are procedures and routines that are well known, will increase reading development. One way to increase reading time is the use of Basal readers. The basal readers allow children to read with a goal of getting to the next book or the next level. Through these implications, an action plan as been proposed to help teachers develop a management plan for literacy development.
Action Plan

Based on the research on reading development and literacy skills mentioned in this report, we propose a classroom management plan for literacy development. The weekly reading activities should be implemented in kindergarten and first grade classrooms. This plan uses phonics basics, basal reading, and sight words, as well as other reading materials. It implements usage of parental involvement, a supportive classroom environment and incentives to receive rewards.
Part 1: Utilization of phonics skills, starting with the implementation of daily "Kindergarten Alphabet": The "kindergarten alphabet" teach kids the names of the letters and the correct phonetic sound. 

· Two letters will be given to the students each week. The letter is accompanied by a picture. The letters will be decorated by the students. 

· Together as a class the students will learn the "chant" for each letter. For example for the letter K - students will say "K, K, Kicking K. (Then the sound three times) K, K, and K.  Or for P- P, P, Purple P (Followed by the sound three times) Pu, Pu, Pu. 

· The students will also review the previously learned letters. 

· The students will be tested on the sounds of each letter and the letter names by the teacher every two weeks to assess progress. 

· When every letter is finished the students will put them into a book. 

· See Example for more details 

· The teacher will use phonics skills throughout the year. 

Part 2: The students will continue with letter sounds in Basal readers. Parental involvement is promoted through take home folders. 

· The students will start reading with basal readers, starting at the lowest book. The student will learn to form the sounds of letters into words. 

· On day one the student is sent home with book 1. This will be after a student has mastered most or the entire letter sounds. 

· The book will be taken home in a manila folder, laminated with their name, and a chart of "Books read" on the front. Every time a student reads a book, the parent must initial how well they did. (Categories are smiley faces, happy, neutral, or sad). The student will keep the book and read it every night with the parent until the parent feels he or she is ready to move on. 

· Parents will be encouraged to have conversations with their children about the books read. 

· Ideally, classroom volunteers can read the books with the students as well to asses which book they can move on to. 

· REWARD: When a student reads a full page of books, he or she is rewarded. Again, ideally we would like to give them a book to take home for their own collection; however more economical alternatives can be acceptable. 

· See example of basal readers and folders. 

Part 3: Sight words will be implemented. Sight words encourage students to remember words they will frequently read to aid in fluency and confidence. The more sight words a student knows the less time the student will spend sounding out every single word on one page. 

· Students will use and be tested on sight words according to grade level. 

· Sight words will be practiced at home with parents. 

· Students will be tested on sight words in class. 

· After passing one level of sight words, the student moves on to the next. 

· Books will be coordinated with sight words. 

Part 4: Reading will be encouraged during class time. Literature circle. 

· 10 minutes after recess will be allotted for students to read books of their choosing. The teacher will try and spend at least a few minutes with different kids throughout the week to asses their progress and give encouragement. 

· In addition to in-class reading, a literature circle will be organized once a week. 

· The students will each bring a book from home, school, or classroom library. 

· The students will break into pairs and read together. Different students will be paired each week. 

· After students are given time to read to each other, the class comes back to the reading circle. 

· The pair of students tells the other kids in class about the book their partner read to them. The students will all have a pencil and paper with them to write down titles of books they wish to read. 

· The lists will be taken home to encourage parents to take their children to the library. 

· The lists will also be used during library day to aid students in their book choices. 

Part 5: Special reading days. 

· A few times a year a read-a-thon will be used to reward students for hard work. 

· On these days the students can dress in pajamas and bring pillows and blankets. 

· Parent volunteers will come in to class to read their students favorite book. 

· Kids will bring their favorite books to share
. 

Useful Resources
  

1st Grade Reading Activities

http://www.education.com/activity/first-grade/reading/
Improve Reading Skills through Hooked On Phonics 

www.HookedOnPhonics.com 
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�Beautifully written introduction


�What is a backchannel response?


�Wow! Rich, extremely informative answers to the driving question. The section is clearly organized. Well done!


�Great lead in to your section.


�Again, this simple topic sentence previews exactly what readers will encounter and why. Excellent!


�proofread


�which was what exactly? Up until now, its not clear that this is a study. Should clarify the purpose of the study…


�APA


�This is an exceptional report, capped off by a really detailed action plan. I think the only thing that would strengthen the action plan at the end would be an explicit connection between each part of the plan and an article or two / or research finding or two from your review above. Just a connect the dots for the reader. Otherwise, excellent all around.





