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Arizona State University Criteria Checklist for

HUMANITIES, ARTS AND DESIGN [HU]

Rationale and Objectives

The humanities disciplines are concerned with questions of human existence and meaning, the nature of
thinking and knowing, with moral and aesthetic experience. The humanities develop values of all kinds by
making the human mind more supple, critical, argansive. They are concerned with the study of the

textual and artistic traditions of diverse cultures, including traditions in literature, philosophy, religion,

ethics, history, and aesthetics. In sum, these disciplines explore the range of humaretibitght

application to the past and present human environment. They deepen awareness of the diversity of the
human heritage and its traditions and histories and they may also promote the application of this knowledge
to contemporary societies.

The studyRI WKH DUWYVY DQG GHVLJQ OLNH WKH KXPDQLWLHV GHHSHQV WK
human societies and cultures. The arts have as their primary purpose the creation and study of objects,

installations, performances and other means of expigessiconveying aesthetic concepts and ideas.

Design study concerns itself with material objects, images and spaces, their historical development, and

their significance in society and culture. Disciplines in the arts and design employ modes of thought and
communication that are often nonverbal, which means that courses in these areas tend to focus on objects,

images, and structures and/or on the practical techniques and historical development of artistic and design

traditions. The past and present acco@d PHQWY RI DUWLVWYV DQG GHVLIJQHUV KHOS IRL
perceive aesthetic qualities of art work and design.

The Humanities, Arts and Design are an important part of the General Studies Program, for they provide an
opportunity for students totugly intellectual and imaginative traditions and to observe and/or learn the
production of art work and design. The knowledge acquired in courses fulfilling the Humanities, Arts and
Design requirement may encourage students to investigate their own petstmsmphies or beliefs and to
understand better their own social experietieesum, the Humanities, Arts and Design core area enables
students to broaden and deepen their consideration of the variety of human experience.

RevisedApril 2014



Humanities and Fine Arts [HU]
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Proposer: Please complete the following section and attach appropriate documentation.

ASU - [HU] CRITERIA

HUMANITIES, ARTS AND DESIGN [HU] courses must meettherl1, 2or 3andat least one of the
criteria under 4 in such a way as to make the satisfaction of these &iteEAITRAL AND

SUBSTANTIAL PORTION of the course content.

YES

NO

Identify
Documentation
Submitted

Course
Syllabus,Course
textbook
descriptionand
table of contents
PDF, Cultural Self
Analysis
assignment
descriptionin
syllabus Case
Study Readings

X
[]

assignment
1. Emphasizes the study of values; the development of de<ription in
IE I:' philosophies, religions, ethics or belief systems; and/or | syllabus,
aesthetic experience. Sociocultural
Presentation
assignment
descriptionin
syllaubs
Multicultural Evengy
assignment
descriptionin
syllabus, Analysis
of Learning
asignment
description in
syllabus
2. Concerns the interpretation, analysiscgation of written,
I:' |X| aural, orvisual texts; and/or the historical developmeint o
textual traditions.
3. Concerns the interpretation, analysis, or engagement with
I:' |X| aesthetic practices; and/or the historical development of
artistic or design traditions.
4. In addition, to qualify for the Humanities, Arts and Design

designation a course must meet one or more of the foltpw
requirements:

a. Concerns the development of human thought, with
emphasis on the analysis of philosophical and/or
religious systems of thought.

Course
Syllabus,Course
textbook
descriptionand
table of contents
PDF, Case Study
Readings
assignment
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ASU - [HU] CRITERIA
eSCFIptIOﬂ n

syllabus,Cultural
Self-Analysis
assignment
descriptionin
syllabus
Sociocultural
Presentation

assignment
descriptionin
syllabus
I:I |X| b. Concerns aesthetic systems and values, especially
literature, arts, and design.
I:I |X| c. Emphasizes aesthetic experience and creative proc
literature, arts, and design.
I:I |X| d. Concerns the analysis of literature and the developn
of literary traditions.

THE FOLLOWING TYPES OF COURSES ARE
EXCLUDED FROM THE [H U] DESIGNATION
EVEN THOUGH THEY MIG HT GIVE SOME
CONSIDERATION TO THE HUMANITIES, ARTS
AND DESIGN:

X Courses devoted primarily to developiskll in the use of a
language.

x Courses devoted primarily to the acquisition of quantitative
experimental methods.

x Courses devoted primarily to teaching skills.
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Course Prefix Number Title General Studies
Designation
TEL 212 Understanding the Culturally Diverse HU

Learner

Explain in detail which student activities correspond tosiiecificdesignation criteria.
Please use the following organizer to explain how the criteria are being met.

Criteria ( from
checksheet )

How course meets spirit
(contextualize specific examples in
next column )

Please provide detailed evidence of how
course meets criteria  (i.e., where in syllabus )

1. Emphasizes
the study of
values; the
development of
philosophies,
religions, ethics
or belief
systems; and/or
aesthetic
experience.

TEL 212 emphasizes the study of
values ethics, and belief systems by
first having studemtcomplete a
Cultural SelfAnalysisthatexamine
the devabpment 6 their personal
values and beliefs regardiniyversity
through the following micrecultures:
class, ethnicity and race, gender,
exceptionality, religion, language,
geography, and sexual orientatioBy
completing their own Soecultural
Presentation and beingparticipant in
their peers presentatiorstudents then
examine the values, ethics, and beliq
systans that exist withilAmerican
society todayegarding thoseasne
micro-cultures includingthe historical
origins of thosebelief systemsand

the effects of those systems on
American educatiopbver tine.
Informationfor thesepresentatios
comesfrom course readings from the
textbook, class discussions and
activities, andndependent research

Students will also attend a
multicultural event that is outsé of
their normal activities to gain an
understanding afithers' values and
beliefsand complete an analysi§the
experience for the Multicultural Even|
Assignment Finally, students again
examine their own values and beliefs
regardingtheidentified micro-cultures
and reflect on how those values and
beliefs may influence thepersonal
careelin educatiorfor thefinal

Analysis of Learning Assignment.

Cultural Self-Analysis Assignment
description Seesyllabus page 5 (highlighted

BitE)

Case Study Readings Assignment descripti
See syllabus page 6 (highlighted yellow)
Course Textbook description and table of

contents PDF FKDSWHUV OLVWHG LQ 7HQ

&RXUVH 6FKHGXOH LQ V\OO
QJH

Sociocultural Presentation Assignment
description Seesyllabus page 7 (highlighted
green)

Multicultural Event Assignment description,
See syllabus page 8 (highligh ink)

Analysis of Learning Assignment descriptio
Seesyllabus page 9 (highlight le)

DEXV KL

—
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4a. Concerns
the development
of human
thought, with
emphasis o the

TEL 212 concerns the development
human thought, with emphasis on
philosophical and religious systems,
by examiningreligion as a micro
culture within Americansocietyand

1. Cultural SeHAnalysis Assignment
description See yllabus page $highlighted
Blue)

2. Sociocultural Presentation Assignment
description See yllabus page Thighlighted

Analysis. Studentswill examine the
history of various religpnsand
associated steotypes, théistorical
context for how various religious
groups have been treatedAmerican
society,andcurrentreligious
steeaypes ad perceptionsby either
producing or participating in the
Sociocultural Presentation focused
exclusiwely on rdigion.

Additionally, students willexamine
what teachershouldknow about
various religous group tobe able to
teach withincreasecultural
competencéy participating inverbal
analysis of case studies from the
course tetbook readings regarding
realisticreligious issues in schools

analysis of the issues that may ad in schols green)

philosophical and communities related to religion. | 3. Course Textbook description and table of
and/or religious | Students will rdect on their own contents PDF

systems of religioussystems of thought, or lack | 4. Case &idy Readings Assignment descriptio
thought. thereof,as part of the Qtural Self See syllabupage 6highlightedyellow)



abrown76


abrown76


abrown76



%‘ Mary Lou Fulton
Teachers College
Arizona State University

TEL 212: Understanding the Culturally Diverse Learner
3 Credits Term 20XX  SessionX Class #XXXXX
Instructor Information
Dates of classe$asert your information here
Instructor:Insert your information here
Email; Insert your information here
Phoneinsert your information here
Office Hours:Insert your information here
Office Location:Insert your information here

COURSE INFORMATION

Catalog Description
Survey of cultural and linguistic diversity in American education, including equity, plurakammihg styles, and roles of
schools in a multiethnic society.

Course Overview

This course explores diversity through micudtures including: class, ethnicity and race, gender, exceptionality, religion,
language, geography, and sexual orientetiand tle impact of these cultures on learning 1K classrooms. The course

is designed to (a) provide an overview of the cultural diversity of American society, with a focus on the social, political,
and pedagogical issues associated with educating cultuadissd students, (b) examine the role of institutions and
agents, teaching practices, and innovations in multicultural education, and (c) create awareness of, and respect for the
culturally diverse child. The ultimate goal is to improve our understandimgiicultural issues (race, class, gender,
ethnicity, religion, language) that may arise in schools and communities, and enable us to reflect on our feelings about
working with diverse children. Also keep in mind that we are dealing with course cdrdenah be considered

extremely sensitive. Therefore, students are asked to consider challenging ideas and a variety of viewpoints while
remaining thoughtful and respectful of others.

Enroliment Requirements
None

Course Format
Faceto-face lecture/discssion

General Studies Designation
Cultural (C)

Required Course Texts, Materials, and Resources
Gorski, P., & Pothini, S. (2018Case studies of diversity and social justice educgfon ed.).
Routledge.

Purchase the course text(s) from the ASU I&bore http://bookstore.asu.edudr another retailer of your
choosing.

Additional required supplemental readings and resources provided in Canvas

Provided Materials
All ASU students have free access to theb resource, including the ASU CANVAS Learning Management
System.


http://bookstore.asu.edu/

To monitor the status of campus networks and services, please visit the ASU System Health portal
(https://uto.asu.edu/systemealth.

MyApps provides free software tools, including free virus scan software, online applications, and
information about discounted software for purchase. Misits://myapps.asu.edu/hotfiog more
information.

Digication- Digication is an éortfolio tool for students to showcase and share their work online.

" Martin Luther King Jr Holiday, Day Observed)niversity Closed+

Academic Status Reportisttp://asu.force.com/kb/articles/FAQ/WHatan-AcademicStatusReport
" Spring Break+Classes Excused

" Course Withdrawal Deadlire

Complete Session Withdrawal Deadline

Last Day of Classes

" Final Exam Schedule

Student Learning Outcomes
By the end of this course students will:

Student Learning Outcomes Program InTASC
Learning Standar

Outcome ds
S

1. Examine the role of an educator as part of a complex system where learning ES1 1k, 2m, 3b
in schools in adition to familial and community contexts. 4c, 4q

2. $QDO\]H FDVHV RI HTXLW\ DQG VRFLDO MXV|GLAE3 |2d,2j,9i 3c
personal perspective, worldview and biases on these issues in compariso
perspectives, worldviews and bias# others.

3. Distinguish between asskfsed and deficit perspectives in relation to | GLAE2 | 1h, 1i, 2l 4d
distribution of access and opportunities (equity) for diverse learners.

4. Examine how social justice topics affect prospectidecators and their futuf ES1 2k, 9m 1c
learners.

5. Utilize case studies framework to understand and analyze policy, profe§ GLAE5 | 2d, 4p, 4d
standards and ethics as it relates to social justice in education and the com 90

INTASC Standardgitps://ccsso.org/resourtibrary/intasemodelcoreteachingstandardsandlearningprogressiongeachersl0
ISTE Standardshitps://www.iste.org/staradds/foreducators

Tentative Course Schedule
Please note that Information in the syllabus, other than grade and absence policies, may be subject to change with
reasonable advance notice.

Learning Materials

1 Topic: Welcome to TEL 212 Syllabus
Focus Question:What is equity and why
is it an imperative issue in education?



https://uto.asu.edu/system-health
https://myapps.asu.edu/home
http://asu.force.com/kb/articles/FAQ/What-is-an-Academic-Status-Report
https://ccsso.org/resource-library/intasc-model-core-teaching-standards-and-learning-progressions-teachers-10
https://ccsso.org/resource-library/intasc-model-core-teaching-standards-and-learning-progressions-teachers-10
http://www.iste.org/standards/standards-for-teachers
http://www.iste.org/standards/standards-for-teachers

Topic: Cultural SelfAnalysis
Focus Question:Why do our
beliefs/experiences impact how we see|
understand, and relate to other around |

Cultural SelfAnalysis

Topic: Understanding the Equity Literag
Framework

Focus Question: What is the Equity
Literacy Framework and how does this

THEM: Images of
Separation

Chapter 1 and 2

framework help in the exploration of | (COISKIIRGHIRI(2018)NPPIEA0IARGIZIRY

social justice issues through case studid [CaSesIUSHgRREIEqUtATREoRIETame ok

Topic: Race and Critical Race Theory | [CHEBIEHE: Sociocultural

Focus Question:How are these case | [COISKIIPNCHISIPGHIRINSHCI20I8)MPE43 | Presentation (Race)

studies omace relevant tihough the lens
of the Equity Literacy Framework as we|
as Critical Race Theory?

57: Cases on Race

Research and summarize one scholarly article
Critical Race Theory. Be prepared to share wi
your summary and insights with your peers.

Chapter 6

Topic: Poverty and SES

Focus Question:How are these case
studies orpoverty andSESrelevant
through the lens of the Equity Literacy

Chapter 3:
Gorski P. C., & Pothini, S. G. (2018). pp.-21
30: Cases on Poverty and Socioeconomic Sta

Sociocultural
Presentation (Povertyj
and SES)

Framework? Chapter 3
Topic: Culture and Ethnicity [Chapter 5: Sociocultural
Focus Question: How are these case | [COSKENCHICIRGIHIRNSHCN20I8)MPPE39 | Presentation
studies orculture andethnicity relevant | ASHCaSeSIORMIERRICIHIaRAICHIE. < (Ethnicity and
through the lens of the Equity Literacy Culture)
Framework?
Chapter 5
Multi-Cultural Event
#1
Topic: Language ad Funds of [Chapter 10: Sociocultural
Knowledge CORKIPICIIEIRONMSAGAZOISIIRPESS | Presentation
Focus Question:How are these case | [OIEICasSEsIonIEaRgiage (Language)
studies oanguagerelevant through the Chapter 10

lens of the Equity Literacy Framework?

Research and summarize one scholarticle on
Funds of Knowledge. Be prepared to share wi
your summary and insights with your peers.

Topic: Immigrant Status and Funds of
Identity

Focus Question: How are these case
studies onmmigrant relevant through
the lens of the Equity Literacy
Framework?

Chapter 11:
Gorski, P. C., & Pothini, S. G. (2018). pp-92
99: Cases on Immigrant status

Research and summarize one scholarly article
Funds of Identity. Be prepared to share with y
summay and insights with your peers.

Sociocultural
Presentation
(Immigrant Status)

Chapter 11

3
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Topic: Religion

Sociocultural

Focus Question: Using the Equity
Literacy Framework and Service
Learning model, what are the next stepj
be a civically engaged educator or
community leader?

Focus Question:How are these case Presentation
studies omreligion relevant through the (Religion)
lens of the Equity Literacy Framework?
Chapter 4

10 Topic: Sex, Gender Identity and Gende| Sociocultural
Expression Presentation (Sex,
Focus Question: How are these case Gender Identity and
studies orsex, gender identityand Gender Expression)
gender expressionelevant hrough the
lens of the Equity Literacy Framework? Chapter 7

11 Topic: Sexual Orientation Sociocultural
Focus Question: How are these case Presentation (Sexual
studies orsexual orientationrelevant Orientation)
through the lens of the Equity Literacy
Framework? Chapter 9

12 Topic: (Dis)ability and AsseBased Sociocultural
Perspectives Presentation
Focus Question:How are these case ((Dis)ability)
studies or{dis)ability relevant through
the lens of the Equity Literacy Chapter 8
Framework?

13 Topic: Culturally Sustaining Pedagogy Multi -Cultural Event
and Culturally Responsive Teaching #2
Focus Question:What does culturally
sustaining pedagogy look like in the
clasroom?

14 Topic: Selecting Culturally Competent Selecting Culturajl
Curriculum Competent Books
Focus Question:Why is it important for
your students to see themselves
represented in the curriculum? How to
select culturally competent curriculum?

15 Topic: Analysis of Learning Analysis of Learning

Course AssignmenDetails

Please note that Information in the syllabus, other than grade and absence policies, may be subject to change with

reasonable advance notice.

Assignment and Description

Due
Date

Course Score/
Outcomes | Points
Addressed
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Task: Write a paper examining your cultural identity and its impact on your life
interactions with others in terms of the following questions. Select one of the firs
categories to address (1. Race, Ethnicity, Geography, and National Origin, 2. Retlidi
Spirituality, 3. Gender and Sexuality, OR 4. Class and Socioeconomics). Then addf
guestions posed in the Personal Relationships section. Please be sure to explicitly ad
of the questions in each section. Papers should flow as a nastdiy and should NOT be
a question and answer format.

To receive full credit, the paper must be written and formatted in correct APA format.

refer to Canvas for more APA information. Papers should consist of at least four full pa
contenf(introduction, category one analysis, personal relationships analysis, conclusion
does not include the title page, or reference pages. Since this is primarily a person na
do not expect a reference page or citations unless you are drastisigrid supporting eviden
from other sources. You may use first person in your writing. In addition, throughout th
several weeks of the course you will be sharing with the class the components of yol
you feel comfortable disclosing.

Seled one of the following identity categories to address irR2lgages

1. Race, Ethnicity, Geography, and National Origithat do you identify as your nation
origin, ethnic identity, and racial group? In what geographic region did you grow up®D
live in a rural or urban environment? What values are typical of that region? Where di
ancestors come from? Why and how did you or your ancestors come to the United St
what ways did you/they adjust to this new home? What aspects ofh@ucdtilture of origin
were retained? What impact does this way of entering the United States and the sul
adjustment have on your culture? On your identity?

2. Religion and SpiritualityWhat was your religious affiliation (if any) during yo
childhood? How did this come to be in your family? How are conflicts due to religious
resolved? What do you think this religious preference reflects about your heritage/c
What is your religious/spiritual affiliation now (if any)? If it hakamged, how did thg
transformation happen?

3. Gender and SexualityWhat are your gender and sexual orientation? How are ge
and orientation differences handled in your family of origin? How is sexism in your ¢
addressed? What behaviorsadcteristics, beliefs, and values are defined by gender in
culture? How are gender roles divided? How is conflict between gender roles handled
are some specific rules for marriage and childrearing in your culture?

4. Class and Socioecondes: What is the socioeconomic history of your family? What |
or meaning does socioeconomics have for people with backgrounds like yours?
socioeconomic history is different now, how did that transformation happen? What were
art, and cloting preferences like in your family of origin? What were the political prefere
of your family of origin? How did this come to be in your family? What do you think
political preference reflects about your heritage/culture? What is your politefat@nce now’
If it has changed, how did that transformation happen?

Address the following in-R pages:

Personal RelationshipsThink of significant people in your life when you were
child/adolescent (e.g., parents/guardians, close relatives, teattbayyg, siblings, etc.). Whg
do you remember about their attitudes and feelings toward multicultural and d
populations? How were racism, heterosexism, genderism, ageism, classism, etc. ad
What did you overhear them saying about multicultarad diverse groups? Who determir
WKH 3VRFLDO QRUPV  DQG 3UXOHV™ RI \RXU IDPLO\" H
to younger members of the family/group? What events can you remember that in
personal contact with diverse groups? WhateAse your thoughts, feelings, and reactio
How many of your close, lontime friends were members of multicultural and diverse gro

Week 2

1,4

100

5
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In what ways, if any, were these friendships different from other friendships you hav
friends who reflect youown cultural groups?

Purpose: Students will begin to explore their culture through a variety of lenses in ordef
selfaware and gain perspective in order to build mutual respect and acceptance of oth

Evaluation Criteria: Students will be scorednoa rubric with explicit criteria specific t
professionalism, ideas, organization, delivery and supporting material.

Submission Details:CANVAS (components will be shared with the class)

THEM: Images of Separation

7 DV NHBM: Images ofSeparation,” is a traveling exhibition of six thidienensional ang
32 framed pieces (some with multiple items, such as postcards) that showcases ite
popular culture used to stereotype different groups.

The negative imagery found on postcarddicense plates, games, souvenirs and costum
promoted stereotyping against such groups as A&mericans, Hispanics, Jews and pq
whites, as well as those who are "other" in terms of body type or sexual orientation and i
some of the most contBous, cultural hebutton issues: anthrab sentiment, Holocaust deni:
"don't ask, don't tell" and immigration. The exhibition is comprised of artifacts from th
Crow Museum of Racist Memorabilia and exemplifies Martin Luther King's famous ¢
""OQMXVWLFH DQ\ZKHUH LV D WKUHDW WR MXVWLFH H

You will be provided a handout with more information regarding the didactic panels.
select an image that touches you, only one. Conduct background research on this imagy
and be prepad to share in class.

You will have 57 minutes to lead a discussion. Show your selection and discuss it wit
peers within the class. Have a point in mind, do not just show the image and open if
discussion. You may have a provoking quesliicer Do all races have the same opportuni
in the United States or you may have some historical facts or statistical data to open
discussion. (Examples only, feel free to expand given the time parameters). Be sure tg
into teaching ath how this image or broader issue could impact teaching. If you hav
guestions, please ask.

You may also visit the following website to see some of the images up closer. (Not all
are availablehttps://www.ferris.edu/HTMLS/news/jimcrow/traveling2/them.htm

Purpose: Students will further explore issues of racism, sexism, ageism and other margi
populations to better understand how stereotypes are formetedpact it can have whe
working in schools, with families and in the community.

Evaluation Criteria: Students will be evaluated on their research of the selected pan
their facilitation skills used during each discussion.

Submission Details:CANVAS

Week 3

1,2, 4

100

Case Study Readings
Task: Students will utilize the case study or case scenario pedagogy to explore equity
to solve complex social justice issues. Students will read assigned case studies frg
Studies on Diversity an8ocial Justice Education (Gorski & Pothini, 2018) and use this
study framework to practice working through the process of considering a range of persy
by analyzing real life scenarios based on actual events.

" Week3+Ch.1&2

" Week 4 +Ch. 6

" Week 5+Ch. 3

" Week 6 +Ch. 5

" Week 7+Ch. 10

Weeks 3
12

1,2,5

10
Readin
gs X 10
points
each=
100
points
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" Week 8+Ch. 11
" Week 9+Ch. 4

" Week 10+Ch. 7
" Week 11+Ch. 9
" Week 12+Ch. 8

Purpose: The Case Study Readings will be used to explore equity literacy to solve co
social justice issues.

Evaluation Criteria: Criteria will vary to include discussion prompts, quizzes, and
evaluations

Submission Details: Students will complete a Likert scale in class each week reading
required.

Sodaocultural Presentation
Task: In small groups, select a topic on cultural diversity from among the following:
" Race and Ch. 6 on Week 4

" Poverty & SES and Ch. 3 on Week 5

" Ethnicity & Culture and Ch. 5 on Week 6

Language and Ch. 10 on Week 7

" Immigrant Stata and Ch. 11 on Week 8

" Religion and Ch. 4 on Week 9

Sex, Gender Identity & Gender Expressions and Ch. 7 on Week 10
" Sexual Orientation and Ch. 9 on Week 11

" (Dis)ability and Ch. 8 on Week 12

Develop a 45%0-minutes presentation/lesson your selectedcttmat includes the following
components and use of one or more of the case studies for the chapter associated with
" An overview/history of the topic

An examination of the stereotypes about the selected group throughout history
Historical contekfor how the selected group has been treated in our society
(include, where appropriate, any political, legal, media, educational, and/or
economic experiences of the group)

An analysis of the current perceptions, beliefs, and stereotypes of selected grg
Recommendations for what teachers should know about this selected group in
to work with them with more cultural competence.

" Case study(ies) used in some manner during the presentation

" A b-question quiz to be given at the end of presentation tdkdbecinderstanding
of your topic

Teach/facilitate an activity (get creative here) that the class will participate in to pr
awareness/understanding about the topic. Remember to maintain a respectful, s
empathetic, and innovative approactyas prepare and share your activity.

You must submit to CANVAS an outline of your presentation (format of the outline is
you) and arannotatedist of at least resources that were used to develop your present
Additionally, you must completa self and peer review. All materials are due the day
present.

You will earn points for the materials submitted to CANVAS and points for your presen
(see below).

If you are absent on the day your group presents you will not be eligible tpaats for the
SUHVHQWDWLRQ SRUWLRQ RI WKLV DVVLIQPHQWTV

Purpose: Students will dig deep into a chosen diversity and share findings in a cr|

Weeks 4
12

1,2,3,4,5

Total =
300
points
(see
evaluat
ion
criteria
for
details
of
point
distrib
ution)
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interactive way with their peers in order to allow all participants a solid foundation to
from.

Evaluation Criteria: Students will be evaluated using a rubric with explicit criteria
professionalism, organization, language and supporting material.
Total= 250 points

" Self and Peer Review: 50

Outline of Presentation: 50
Annotated List of ResourceS0
Presentation (content and quality of presentation): 150

Submission Details CANVAS and oral presentation to the class.

Task: Attend two activities that relates to a cultural, ethnic, value, or identity issue(s). St
are encouraged to attend an event with a group about which you have the MOST precq
ideas or the least amount of knowledge about. You should spendta? leagrs engaged i
each activity/event. Past experiences may not be used for this assignment unless
permission is provided. Activities may include, but are not limited to, attending a reli
service, attending a funeral of another religioterading a meeting for a campus multicultu
organization, or participation in any other activity that may be related to a cultural, ¢
value, or identity issue different from their own. Students are encouraged to take picty
appropriate, of thexperience (minors should not be photographed). The first event sho
complete by Week 6 and the second event by Week 12.

If attending inperson activities is not feasible, consider attending a virtual event or expe
Below are several optiort® explore. This is not an exhaustive list of options, feel fre|
H[SORUH DGGLWLRQDO LGHDV ,I \RX KDYH TXHVWLR
Attend an online church service for a religion
" Watch a webinar from Teaching Toleranb#ps://www.tolerance.org/professiona
development/webinars
I The Color of Lawhttps://www.tolerance.org/prassional
development/webinars/theplor-of-law
I What is White Privilege, Reallyttps://www.tolerance.org/professional
development/webinars/wha-white-privilege-really
I Religious Freedom and LGBT Equality
https://www.tolerance.org/professiordgvelopment/webinars/religious
freedomandlgbt-equality
I Best Practices for Serving English Language Learners and Their Fam
https://www.tolerance.orgfpfessionaldevelopment/webinars/best
practicesfor-servingenglishlanguageearnersandtheir
I Extreme Prejudicéttps://www.tolerance.org/professional
develgpment/webinars/extrergrejudice
Watch a film from Kanopttps://asu.kanopy.conflog on to your ASU account to
access)
I | Learn Americahttps://au.kanopy.com/videclearnamerica0
I The Mask you Live Irhttps://asu.kanopy.com/video/magtiu-live
I The Immigrant Paradoitps://asu.kanopy.com/video/immigratigaradox
|
|

| am Not your Negrdnttps://asu.kanopy.com/videedimnot-your-negro
The End of Povertittps://asu.kanopy.com/video/epdverty
" DWFK RQH RU PRUH UHOHYDQW IL tpsv/digit&fitmsy K
com.ezproxyl.lib.asu.edu/nd_Home.almg onto your ASU account to access)

I Gender Revolutiohttps://digitatfilms-
com.ezproxyl.lib.asu.edu/p_ViewVideo.aspx?xtid=138020&tScript=04#

I Are you Racisthttps://digitatfilms-
com.ezproxyl.lib.asu.edu/p ViewVideo.aspx?xtid=186715

Week 6
and
Week 13

1,3 4

2
Events
X 100=
200
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https://www.tolerance.org/professional-development/webinars
https://www.tolerance.org/professional-development/webinars/the-color-of-law
https://www.tolerance.org/professional-development/webinars/the-color-of-law
https://www.tolerance.org/professional-development/webinars/what-is-white-privilege-really
https://www.tolerance.org/professional-development/webinars/what-is-white-privilege-really
https://www.tolerance.org/professional-development/webinars/religious-freedom-and-lgbt-equality
https://www.tolerance.org/professional-development/webinars/religious-freedom-and-lgbt-equality
https://www.tolerance.org/professional-development/webinars/best-practices-for-serving-english-language-learners-and-their
https://www.tolerance.org/professional-development/webinars/best-practices-for-serving-english-language-learners-and-their
https://www.tolerance.org/professional-development/webinars/extreme-prejudice
https://www.tolerance.org/professional-development/webinars/extreme-prejudice
https://asu.kanopy.com/
https://asu.kanopy.com/video/i-learn-america-0
https://asu.kanopy.com/video/mask-you-live
https://asu.kanopy.com/video/immigration-paradox
https://asu.kanopy.com/video/i-am-not-your-negro
https://asu.kanopy.com/video/end-poverty
https://digital-films-com.ezproxy1.lib.asu.edu/nd_Home.aspx
https://digital-films-com.ezproxy1.lib.asu.edu/nd_Home.aspx
https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=138020&tScript=0
https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=138020&tScript=0
https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=186715
https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=186715

I The Difference Between Us: Ratd he Power of an Illusion
https://digitatfilms-
com.ezproxyl.lib.asu.edu/p ViewVideo.aspx?xtid=49734&tScript=0

I Autism: Insight from Insidéttps://digitatfilms-
com.ezproxyl.lib.asu.edu/p ViewVideo.aspx?xtid=128513

I Smashing the Glass Ceiling: The Gender Gap
https://login.ezproxyl.lib.asu.edu/login?url=https://digital.films.com/Po
Playlists.aspx?wlD=11854&xtid=145032

Write a 3page paper, create a multimedia presentation, or a video that describes the fo
" Why you chose thisaivity/event

" When it took place

" Your expectations before the activity/event

" Your experience through the activity/event

" Your reflections of the experience following the event

" An analysis of issues of equity and equality that pertain to your activity/event
" Ways this experience might influence your work as an educator

" Ways in which you can better prepare for your future students

Purpose: Students will experience firsthand an event that is culturally relevant to a popd
while examining how the experiemfits within the Equity Theory Framework and other col
materials.

Evaluation Criteria: Students will be evaluated using a rubric with explicit criteria
participation and analysis.

Submission Details:CANVAS

Selecting Culturally Competent Books
Task: Create a free account at Oxford OMtps://www.oxfordowl.co.uR/or another site thg
offers free downloadable-lsooks for children. Search and selbobks or short stories fd
children. The length of the books or short stories should be substantive enough to be a
evaluated for cultural competence but not too long as to be difficult to present for other
you share the books with the cldgeal age spanislikely5 \HDUV ROG 3%RR
out two of the books/short stories, the one that is most culturally competent and the on
the least culturally competent, and bring the books /short stories with you to class.

During dass we will evaluate all of the books for cultural competence and you will sharg
selections in small groups.

Purpose: Students will demonstrate knowledge of social justice issues to evaluate the ¢
competence of instructional materials.

EvaOXDWLRQ &UUIINVOHUQDY b FXOW XU D O O\ -duRuRayHovhbefew
book to class for evaluation and participate in class book evaluation process.

Submission Details:In-class

Week 14

1,4

50

Task: Students wilkeflect on their experiences and key insights from the semester and rd
to the following questions in aZpage paper:
1. :KDW GR \RX NQRZ QRZ WKDW \RX GLGQTW NQR
2. :KDW FDQ \RX GR QRZ WKDW \RX FiRckaes@ QIW GR
3. :KDW FRXOG \RX WHDFK RWKHUV WR NQRZ RU d
do before you took this class?
4. What are your most significant challenges going forward related to becomi
effective culturally responsive educator/communitydks@
5. What must you do to overcome these challenges?

Week 15

1,2,3,4

50
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https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=49734&tScript=0
https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=128513
https://digital-films-com.ezproxy1.lib.asu.edu/p_ViewVideo.aspx?xtid=128513
https://login.ezproxy1.lib.asu.edu/login?url=https://digital.films.com/PortalPlaylists.aspx?wID=11854&xtid=145032
https://login.ezproxy1.lib.asu.edu/login?url=https://digital.films.com/PortalPlaylists.aspx?wID=11854&xtid=145032
https://www.oxfordowl.co.uk/

6. What are you committed to doing to further your knowledge, dispositions and
related to multicultural diversity and social justice issues?

Purpose:Provides an opportunity to explore, be refieetiand demonstrate knowledge ab
social justice issues learned through course content and the Equity Literacy Framewor

Evaluation Criteria: Students will be scored on a rubric with explicit criteria specifi
professionalism, ideas, organizatiolelivery and supporting material.

Submission Details:CANVAS and inclass participation sharing

Engagement and Professionalism All 100

See policies for details semester points

Total 1000
points

General Assignment Information

The major assignments for this course may be automatically routed through
Turnitin, a webbased plagiarism detection service. This service generates a

Grading Scde

originality report that identifies all material in the student paper that appears
) . . A | 93%100%
be derived from diter sources, including both sources that are properly
acknowl_edged arld cited and any that gre not. If_ routed through Turnitin, the B | 83%92%
report will be reviewed before your assignment is graded.
C | 73%82%
All assignments are due by the start time of class on the dundiizted.
D | 63%72%
All papers are to be typed, spehecked and grammahecked, submitted
doublespaced with onénch margins. Assignments that require specific form; E | 62% and below

such as 7th edition APA format, will be noted in the assignment details.

MLFTC grading scale does not include plust
or minuses.

Keys to Success ‘ Effectively Communicating with Faculty and Staff

Attend all faceto-face meetings.

Study all required material drcourse content.

Be attentive, professional, and participative dul
class.

Maintain an organizational strategy that works
you and take note of all due dates.

Be proactive about your coursework and s
assistance from your faculty when needed.
Checkyour ASU email daily.

Communicate with your network of suppo
including faculty, advisors, student succi
coaches, and freshman teaching assistants.

Communicate to your faculty if there are persc
circumstances that are prohibiting you from do
your best.

When communicating with your faculty, phrg
guestions in a professional and respectful manr
If disagreements arise in class, among classmat
faculty, first communicate with your faculty.
further attention is needed, ask your advisortfie
most appropriate person to contact for the cur
situation.

Email is the preferred and professional mode
communication, texting is not appropriate.
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Take advantage of all the resources avalili
through ASU, brief list provided at the end of t|
docunent.

Notify your faculty should you need to arrive Ia
leave early, or miss a class.

Be a contribution to the class, to ASU, and to
community.

Try to avoid approaching your professors ri
before class as they are preparing for the class
privacy may be limited.

When unsure of expectations, ask for clarificatid
Be cognizant of the Teachers College grading st
Take note of the course policies.

Email your professor if you would like to request
appointment outside of the regularly schedd
office hours.
Email Etiquette
| Be mindful of your audience when typir
the text of the emails. Avoid the use
casual language, inappropriate emoticd
IDQF\ EDFNJURXQGVSHWO
| Include your full name and course num
in the subjecline of the email.
| Reread, review, and rewrite all emd
before sending.
| Give your faculty member adequate tin

up to two business days, to respond to
email.

COURSE POLICIES

ATTENDANCE

Attendance is taken at the beginning ofrgvaass and is an integral part of your grade. If you are not on time to class, you may be marke
Further, there aneo excused absence¥ou are either physically present or you are absent. You should always come prepared for class di
by completing assignments before class as assigned. Please give all course activities a personal sense of purpose.
The absence policy for the class is as follows:

" 1st £3rd absenceno ability to earn engagement points for that course date but no pesstiped
4th absence and all future absencesability to earn engagement points for that course date and deduddi
letter grade) of the total course grade for each missed class
All assignments still need to be submitted printhite due date regardless of absence. Come to class on time, and do not leave early. Arr|
and leaving class once it has begun is disrespectful to your faculty and peers. When possible, notify your instruclesbefieets if you will b
arriving late or leaving early, either way it may negatively impact your professionalism or engagement points.

”

mfent (1/2 of on

It is your responsibility as the student to obtain any missed information, assignments, and handouts from canvas tudemthéradditiona
help is needed, you are encouraged to contact your instructor for an appointment.

Please note, a grade of EN (failed, never participated) will be assigned to students who remained enrolled but neatedparéinipcademicaily
related activity fortie duration of the course.

ENGAGEMENT= PARTICIPATION +PREPARATION

Engagement points for the course will be equal to approximately 5% of the total course grade. Among other criteriawacigdsgaged give
contributions in class that reflect excepial preparation. Their ideas offered are always substantive and challenges anebstealhtiated an
persuasively presented. They consistently work to advance the level and depth of the dialogue and play an activeeomgdisgussions. Th
groupG\QDPLF DQG OHYHO RI GLVFXVVLRQ DUH FRQVLVWHQWO\ EHWWHU H Hrid Ds¥exsHd
peers in a sustained manner and arrives fully prepared at every session.

PROFESSIONALISM

Professionalism pointof the course will be equal to approximately 5% of the total course grade. It is expected that students exhibit pr
behavior inside the classroom, during serleaning experiences, and working with other students outside of class on assigetatedgo thig
FODVV LQ DGGLWLRQ WR EHKDYLRU LQ WKH FODVVURRP RQ $681V Rddm&yXeter the dudeér
to the Director of the Office of Student Services (OSS) for the development of a Préssmprovement Plan (PIH
https://education.asu.edu/studéotms-policies

CELL PHONE POLICY

All cell phones and other electronic devices should be turned off during class unlesssetheted by the instructor. No text messaging wil
allowed during class. If it is noticed that you are texting, you will be asked to leave class and be marked absentf émeagescy, please notif
the instructor and put your phone on sileifw/ate and take your call outside of the classroom.

LATE AND MISSING ASSIGNMENTS

All assignments are due by the start time of class on the due date indieaiedssignments will be accepts
Plan ahead for last minute emergencies, including prame computer issues. Assignments conducted in class will not be available to mak
the case of an emergency, contact ASU Dean of Students offidesat/eoss.asu.edu/dos

COLLABORATIVE WORK

The studat must independently complete all assignments, tests, activities, etc., unless specifically stated otherwise. Inmdiaratomiaboratior
is part of the assignment, the expectations will be clearly stated in the assignment overview. In all tedl@bfmnds, you must work only withi
your assigned group, and you must include the names of all individuals who worked on the submitted assignment. Thase twiemimement:
for collaborative assignments must be met or the work will not be accapdetb points will be eligible to earn.

RECORDING OF CLASS
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Audio or video recording of class sessions is prohibited except where approved in advance in writing by the instructocoADfodation
approved by the Disability Resources Center will be heshavhere they explicitly mention recording of class sessions for the personal us
student. Recordings approved by the instructor may not be shared for any purpose with other students or the genedasipoiblét nsecur
deleted or otherwiseesurely destroyed at the end of the course.

UNIVERSITY/MARY LOU FULTON TEACHERS COLLEGE POLICIES

COURSE/INSTRUCTOR EVALUATION

The courselinstructor evaluation for this course will be conducted onllifiedays before the last official day of classesath semester d
summer session. Response(s) to the course/instructor are anonymous and will not be returned to your instructor aatdsafteveybee
submitted. The use of a course/instructor evaluation is an important process that allows autcc(illelgelp faculty improve their instructio
(2) help administrators evaluate instructional quality, (3) ensure high standards of teaching, and (4) ultimately inmuctieiasd studen
learning over time. Completion of the evaluation is not meglufor you to pass this class and will not affect your grade, but your coopg
and participation in this process is critical. About two weeks before the class finishes, watch dmakmwith "ASU Course/Instructo,
Evaluation" in the subject headinghe email will be sent to your official ASUreail address, so make sure ASU has your current §
address on file. You can check this online at the following URlp://www.asu.edu/emailsignup

ACADEMI CINTEGRITY/PLAGIARISM
7KH $68 6WXGHQW +DQGERRN FRQWDLQV WKH IROORZLQJ LQIRUPDW.LR Gtudenté Hrhg
failure of any student to meet these standards may result in suspension or expulsion fmurethity and/or other sanctions as specifie
the academic integrity policies of the individual academic unit. Violations of academic integrity include, but are robttdintteeating
fabricating, tampering, plagiarizing, or facilitating such atés. The university and unit academic integrity policies are available fror]
21ILFH Rl WKH ([HFXWLYH 9LFH 3UHVLGHQW DQG 3URYRVW RI WKH 8QLYHUVLW\
The rest of the code, which consists of severaépaig available at the following URbttp://students.asu.edu/srr/code

Students must refrain from uploading to any course shell, discussion board, or website used by the course instructmumeotorrm,
material that is not the student's original work, unless the students first comply with all applicable copyright lawsnéswchérs reserve th
right to delete materials on the grounds of suspected copyright infringement.

Dependent upon insk FWRUTY GLVFUHWLRQ SHQDOWLHV IRU SODJLDULVP UDQJH IURP (Q
for the course.

The course content, including lectures, are copyrighted materials. Students may not share outside the dass]luptodistribute cours

content or notes taken during the conduct of the coursA@GPe3049H6 3&RPPHUFLDO 1RWH 7DNLQJ 6HUYLFH
SELF-PLAGIARISM

Self-plagiarism is defined as the reuse of one's identical or nearly identical section or subsection of work without prior peramnssibbyg

the course professor of record and any coauthor with whom a prior work may have been written, and without explitédgekment (e.g.

a citation of the original work).

Self-plagiarism is strictly prohibited and will be treated as a violation of the university's Student Academic Integrity Refy.see th
Academic Integrity/Plagiarism section for more information.

ACCOMMODATION FOR RELIGIOUS PRACTICES

Students who need to be absent from class due to the observance of a religious holiday or participate in requirednefigneLs@ist notify
the faculty member in writing as far in advance of the holiday/obtigads possible. Students will need to identify the specific holidg
obligatory function to the faculty member. Students will not be penalized for missing class due to religious obligatiapsiedirvance. Th
student should contact the class ingioucto make arrangements for making up tests/assignments within a reasonabld
http://www.asu.edu/aad/manuals/acd/acdB@stml

ELECTRONIC COMMUNICATION
Acceptable use of univergitcomputers, internet and electronic communications can be found in the Student Code of
(http://www.asu.edu/aad/manuals/usi/usidhtml DQG LQ WKH 8QLYH U xheth\arfil \ElektFoRS GomtdudicatiahsVRroli
http://www.asu.edu/aad/manuals/acd/acd125.html

GRADE APPEALS

The professional responsibility for assigning grades is vested in the instructercolutise, and requires the careful application of profess
judgment. A student wishing to appeal a grade must first meet with the instructor who assigned the grade to try tcerdspuéethThe
process for grade appeals is set forth for the umddogite and graduate programs are availabitas://education.asu.edu/studémims
policies

HANDLING DISRUPTIVE, THREATENING, ORVIOLENT INDIVIDUALS ON CAMPUS

Students, faculty, stafnd other individuals do not have an unqualified right of access to university grounds, property, or services. |
with the peaceful conduct of universitglated business or activities or remaining on campus grounds after a request to |dae@eonsidered
a crime.

All incidents and allegations of violent or threatening conduct by an ASU student (whetloerafilcampus) must be reported to the A§
Police Department (ASU PD) and the Office of the Dean of Students. If either office deteitrairtée behavior poses or has posed a se
threat to personal safety or to the welfare of the campus, the student will not be permitted to return to campus amggiddlinesidencyq
hall until an appropriate threat assessment has been compidiatireecessary, conditions for return are imposed. ASU PD, the Office
Dean of Students, and other appropriate offices will coordinate the assessment in light of the relevant circuy
http://www.asu.edu/aad/manuals/ssm/ssmdBtml
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PROHIBITION AGAINST DISCRIMINATION, HARASSMENT, AND RETALIATION
Arizona State University is committed to providing an environment free of discrimination, harassment, or retaliatioerfirethaiversity
community, including all students, faculty members, staff employees, and guests. ASU expressly disdnibiisation harassment|
andretaliationby employees, students, contractors, or agents of the university based on any protecteacstatotor, religion, sex, nation
origin, age, disability, veteran status, sexual orientation, gender identity, and genetic information.

Inappropriate conduct need not rise to the level of a violation of federal or state law to constitute a abtaipolicy and to warran|
disciplinary action/sanctions. All individuals identified in the Applicability section of this policy are responsibleticipping in and assistin
with creating and maintaining an environment at ASU free from all fafnpsohibited discrimination, including harassment and retaliaf
All individuals identified in the Applicability section of this policy are required to cooperate with any investigatitegatiahs of violations
of this policy. Providing false or mishding information or failure to cooperate may result in disciplinary ag
https://www.asu.edu/aad/manuals/acd/acd401.html

MILITARY PERSONNELSTATEMENT
A student who is a member of the National Guard, Reserve, or other U.S. Armed Forces brancheadntel is complete classes becausq
military activation may request a complete or partial administrative unrestricted withdrawal or incomplete dependingramgtioé the
activation. For information, please dap://www.asu.edu/aad/manuals/usi/usi2@Lhtml

MISSED CLASSESDUE TO UNIVERSITY -SANCTIONED ACTIVITIES

Students who participate in universggnctioned activities that require classes to be missed, should be given oppsrtonitiake ug
examinations and other gradeddlass work. However, absence from class or examinations due to unigarsityoned activities does n
relieve students from responsibility for any part of the course work required during the periodlisfetheea The student should contact
class instructor to make arrangements for making up tests/assignments within a reasonable time.

The specific activity program coordinator (e.g., assistant athletics director for academic services, directoiasf, fdirensor of bands) shoul
as early as possible, provide the colleigsignated individual with the class schedule of any student who may be required to miss class
of a universitysanctioned activity.

Students should inform their instruct@arly in the semester of required class absences. Instructors should attempt to provide opporty
equivalent work, either before or after the class absence, in accordance with any academic unit or college requireimenss; appty.
http://www.asu.edu/aad/manuals/acd/acd@@stml

TITLE IX
Title IX is a federal law that provides that no person be excluded on the basis of sex from part
in, be denied benefits of, or bmubjected to discrimination under any education prograr
activity. Both Title IX and university policy make clear that sexual violence and harassment
on sex is prohibited.The instructor is a mandated reporter and therefore obligated to repa
information regarding alleged acts of sexual discriminatim.individual who believes they ha
been subjected to sexual violence or harassed on the basis of sex can seek support,
counseling and academic support, from the universiityou or someone you know has been haras
on the basis of sex or sexually assaulted, you can find information and resoul
https://sexualviolenceprevention.asu.edu/resources

UNIVERSITY SERVICES

DISABILITY ACCOMMODATIONS FOR STUDENTS

Mary Lou Fulton Teachers College is committed to student success and ensures an inclusive learning environment fas.alSsideers
with disabilities or disabling health conditions who need accommodations are required to document their condition withitie Resource
Centerhttps://eoss.asu.edu/drcThe Mary Lou Fulton Teachers Cak encourages admitted students with disabilities or disabling H
conditions who believe that they may need an accommodation to register with the DRC prior to enrolling in the programay, Etig
reasonable accommodations can be in place at theneg of the program. Students who are registered with DRC will be key participg
establishing reasonable and appropriate accommodations with course instructors.

SI (SUPPLEMENTAL INSTRUCTION)

S| seeks to help students process material presentddss through group facilitated discussion led by a trained peer (Sl Leader) wj
already successfully completed the course. More information will be available on Canvas. Students can receive tutoimg foowsed
through University Academic Suess Programs (UASP). Refer to our websitips://tutoring.asu.edu

TECHNOLOGICAL SERVICESAND SUPPORT

The Mary Lou Fulton Teachers College encourages students to make use of technological servicestavaiigiheSU to make their learnin
experience more efficient. Students with personal laptop computers or netbooks can connect wirelessly to the Intepnietiagdsésvices
on all four campuses and some school sites. The following support servieesi&ble to support student computing needs.

Student Purchases:

Discounted pricing for students purchasing laptop or desktop computers is available at through the ASU bookstore
(http://www.bkstr.com/arizonastatestore/shop/technglogy

ASU Campus Classroom Connectivity:
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In-class use of laptops is encouraged by the Mary Lou Fulton Teachers College. In cases where students need to makes phaseg|
class, most classoms have the capability of allowing laptops to connect to classroom projectors. Mac laptops may require an ad
collaborative work, social networking tools are provided to ASU students through a Google partnership, including Goagleeddskgs,

presentations, forms, and sites.

Hardware and Software Support:

ASU 1:1 Technology Studios provide support to students on all four campuses for hardware, software, operating systgnretseniing,
etc. pttps://ucc.asu.edu/techstudio/

TUTORING
Tutoring is available on all ASU campuses and Online for a variety of courses in small groups ofinddwagiin basis. Appointments af]
not taken. For a full list of sites and courses, Vittpps://tutoring.asu.edu

MyApps provides free software tools including free virus scan software, online applications, and information about discftwatedfor
purchase. Visihttps://myapps.asu.edu/horfee more information.

WRITING CENTERS
One Center, Many Places: The Writing Center, located on all four ASU campuses and online, offers free tutoring foecibteickertits. All
writers? all ASU undergraduate or graate students can benefit from visiting the Writing Center to:

" explore, plan, and develop ideas;

" organize and structure a paper;

" integrate and cite sources; and

" write, revise, edit, and proofread.
JRU PRUH LQIRUPDWLRQ DERXW $&i&§VhowUtbWiake] art HipaMtmeny, pleéae- @isit our websit
https://tutoring.asu.edu/writingenters

This syllabus is subject to change at the discretion of the instructor and/or collezyg. éffort will be made to avoid changing the syllabus or co
schedule, but the possibility exists that unforeseen events will make changes necessary. If so, changes will be comenAiSidagathil and/or the cours
site.

Continued enrollment in thicourse assumes that you have read and understand the information outlined in the syllabus.
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CASE STUDIES ON
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Case Studies on Diversity and Social Justice Education offers pre- and in-service educators an
opportunity to analyze and reflect upon a variety of realistic case studies related to educational
equity and social justice. The accessibly written cases allow educators to practice the process of
considering a range of contextual factors, checking their own biases, and making immediate-
and longer-term decisions about how to create and sustain equitable learning environments for
all students. This revised edition adds ten new cases to offer greater coverage of elementary
education, as well as topics such as body-shaming, Black Lives Matter, and transgender
oppression. Existing cases have been updated to reflect new societal contexts, and streamlined
for ease-of-use.

The book begins with a seven-point process for examining case studies. Largely lacking from
existing case study collections, this framework guides readers through the process of identifying,
examining, reflecting on, and taking concrete steps to resolve challenges related to diversity and
equity in schools. The cases themselves present everyday examples of the ways in which
racism, sexism, homophobia and heterosexism, class inequities, language bias, religious-based
oppression, and other equity and diversity concerns affect students, teachers, families, and
other members of our school communities. They involve classroom issues that are relevant to all
grade levels and content areas, allowing significant flexibility in how and with whom they are
used. Although organized topically, the intersections of these issues are stressed throughout the
cases, reflecting the complexities of real-life scenarios. All cases conclude with a series of
questions to guide discussion and a section of facilitator notes, called ‘Points for Consideration.’
This unique feature provides valuable insight for understanding the complexities of each case.
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